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AUTONDMY AND CRITTCAL THINETNG
AR ATMS OF FINICATION
By 1 Evi Morimi

CHAFTER ONE
AUTONOMY AS AN ATM OF EDUCATION

11 The Siguificssce of Al in Edecstion

A goal, piuposs or sim is & driving Force Wt motivaies peopls 1o de something.
We can say that we have mooeeded in dobwg somedhing if and whes we have achieved
our goal. Hence, thix semse of porposs gives o3 the plandand agaist which we cin mdgpe
e opindition we want bo pursiee in e end . I wuld sugpest that before we do something,
it m imponzat w0 determmine dhe goal of dke action in goestion; otherwise we will not
achieve o sssisfaciony fipous since we def 2ot have awy clesar direction or stawsdwd B
thwough o gonl or purposs that we find owr divection.

People who lack mch 2 goal, aim or purpose will simply et in the wind.
Fwrpose is what gives us ihe energy and deermination requived in action. We coold face
hand tithat or smmible along the w7, et 2 clear goal or parpose will excomrage w3 0
continme %0 sand op xed purame onr folwre ends. Bdocation, in dhir sease, also rogrines a
goal ov st of goals B its implamentation xed thess wast be fvmulaied claady xad with
carefii] contidernilon.

Unformnatety, 28 Frank Povedi weote, thim essential qoestion of sdocational
purpiae le infrequently discossed (2000 43). Moreover, he mrgues shat recent debales
CORCENNEE On question awch a8 how educatich should be applied, how it shoald be
conveyed or how it should he prepared. Despite the emphasis on she imponaat lsse of
the mesning of oducation, suwe ofien son not, e discustinn revolves irpund jdess
ahow differes t approscies, derireniems ond selnds (2000 43).

Heee, I will examine several argmments &5 4o why it & cmcial to determine a goal
oF parpoac & edication.

Firatly, by explicitly formelating the aimes of edecation, people will fiocas ou ke
importxat aspects of edweation. Johin Dewey argmes that xm aim allows oee 10 kmow,
given that every activity has o determdued thme span xed will grow end develop withis
thot thae span, what o expect from a specific activity; it allows obe t) have an eye bo e
end of the activity is question (1966: 102). B.S. Peters, in addition, wrikes shat talking
about ahass s education gives clawifies fin sducsors their relevant prigdities (1975: 20).




Partheormuee, Choristophey ‘Winch explains the snle of slod B edication a3 fipllows
(2008: 9:

Tha almey of sny systam of sducadian ioll wa what i i3 for, Sy Gy ambody
the Dmdesspadel purposs of sducetion, they determine e charscier of
cveryiking clee: inniitniions, corricelem, pedagery and ssvcrment.

Thevefore, it 5 0t appeoprine if peopls whe are fuvnived fs the education sysem
am ey consirocting e beildivg withow! paying xry atiestion to the fousdations. The
foxmdation bnowe of the emsential parts of a betiding becomse withowt strong foosd xtion
the buikding ix not solld and com be easity mimed or destwoyed. I we ase able o artionlxte
our educational exds clearty, ik will oxable ms 0 articnlxte the strategy and the sandards
of measuring whetler we heve sicoeeded s resching o goal.

Accoudingly, we end find the suwe idea in Kevin Hais, whe cites Hirst end
Pesers in saying skt by formsulating onr parpose we specify exactly shose qualities we
cousider hupovtant end desiinble (1900: 2. A quaticy, or the caseniial chorncter of people,
i3 2 get andaed shat we what 0 achieve in edweation.

It B common b edocation fow edocation & change their mesdhod xad fohow
whasewsr popube seethods are svcdndd i that e sdthoiw boe ing & deep osdersnnding
of why they ought to do to. They Fud thewselves wapped in dhe oridst of coufusinn and
despair duz to e mefoctivensss of theas methnds in ednesting xnd d=aching. I wonld
suggen Thot ey tenirn 40 the Foundation of sducation xed o whes the alm or goal of
edncotion b for them [t may be the caze shat dhey xe, in fact, Iacking 2 strong
fowmdation bet il deey constract theit srmegies based on wikatever shaky gronnd they
have availahle. A skillfial architect or sasier bullder Aiways take into acoount xud Iyys
swoug fowmdations before shey begin to design xud build. Time will prove so be dhe ket
end pooyide the muswer 13 w0 whethes tThe Foundstions are solid o snt.

Talkiug sbour the ukimar goal of education mesus ling shout sywedhing
beyond oor immedixte grasp. We canmot apell itbwt completely becomse we ase ot thes
web. Ar Peters say3, it i meilher sear 3t hamd a0t €257 10 reach (1975 13). Robin Barmow
mrgies, however, thel ot becase aualyriug e uin of educatioual concepes is 4o b
exient an eslistic and even sobjective izsoe, it does when thei it is wholly arbitrary or
whow vatioual foandsiion {I996: 19):

Ansiyix s govoraed by rales in which we mre ax 3 matier of fact commiited
and whirk ws neiibgr have recwom i) rejeci mar can indellipibly da o, In
srpuing that cducatinn ix rpeatinlly sbowt the devlopment of mind sd
preceoding to srticalsie that concoption in sach 5 way that w¢ cxpend om
wikad s napand, b clear ey calirenily sad consisianfly with ether hellaly
that we have shewt, for cxasple, what bamsas e copable of sad what




RIS 0 WA, Wi e oo Endersianding of G naters of fhs amborprioe
we are concarmed with.

Burrow disagrees with the sotion dhat what i is to he edncated is impossible $o
implement becae dhis kind of action is shatract end uweatistic. He insishs, on the
conirary, $hat the coucept of o goal or purppses of sdncaiion & pact of a histoeical
practice of significamt complexity and longeviny and, besides, sttt sch 2 conception
bmih mp by xmatysis accondieg w0 cormim mies of reasoning (ibid.). Forkermore, ha
explains it is wedewiahls dat the parfecty educated person is sot o i reality, joi o
notions of tee porfecaly it society ane ideals and 20t Tepecatmative of the resl world.
Hiywever, thin does pot, he sgues, desa thin thess ddenbs are iarealistie or impenctical
(ibid.}).

The pevond reapon why e aims of edocational activities should be demly
elaborated ix dhat if we do sot artionlxte mch aims expliciily that we will 1otive the why
apan tp extinieord ends it would claim themaeives ot nifmate cuds, bat which have
nothieg %0 do with education al all. As [mmow claims, the ignomasce of edocational ends
Lead schonls ko perame cawivic purposes of education pach a5 ty give vmadents jobs clce
ey gradiowe, 4o serve e ecouomy o deownds of indusary, ete. {ibid: 17). Barow
writes (ibid.: I6)x

Whills wa maipli have sxivisslc ressasn for adwcading peopls (aech a8 b sarve
e acomsany), he Buct ressaley fhat (he normathve o of e ward §n G
conseguence of ity inhorent valuod objectives o sims. Te srgue shout the
adenn 0 sdlrnidiam b b svgme abomt wikad 5t by b be: edcated,

Pesexs ty wiites aboon the isane of cxsisic goals or adse in sducation, in andsr w0
help wnderstand Peters' position on exirinsic and ostriasic goals, [ will presost Gilroy™s
cupluwstion of how Peters deals wits the goals of education (199%: 24). Firsly, Peters
asks two questinus: What def you seean? Awd how def you kenow? He focuses ou the find
question by analyzing e concept of education in onder %o highlight the position of
educational aims, In dobweg to, Peters provides his how popular cosciwsion thet edocation
13 0 nowmtive concapt dhet desoribes wiat 13 Inwinsically valuable by identifyving e
critenin thot a famity or set of achvides mmat coxiorm wo.

Bered oo Peters' positios on the alna of aducation, Giloy conclides m fipllows
(ibid. .

Given this comcipion shomt e combi sdaaiten U Bollaws et i

0 maelarsisad what b macand by (e slen of simcation ans han te
accopt that ix the normative sport of cdurstion thet sims sre pidciag owi
thant in, the sime of cdecalion mre idewiified by naiprs of fhe norms that are
pari sl pasval of sducation.




Mareover, Peters wilkes that antwers 40 questons selating to the aiaa of
cducstors oF refoariers will nvolve detsilad definitions of whal one can hope S have
achieved whes one b considersd edncated or reformed. {HTS: I6). An explanation of
what it £ tn be educated or in an intrinzic alm of edecation. while the exirmsic tine ase
whore insimmental 2ims st not ersentially related 0 the achvily of edwortion iaelf.
Peters gives the eample i hin weiting of the aims off edocation fix those sindents
schools xmd colleges with not tsught sngineering simply with am idsa tp fsceessing
productvity. These stadents do wnt gt an ides of whet an sducaied person is, end a2
rech camnot be xted to he educated (ibid.). Increasing productivity b one example of ax
ennchenic Alm As it b aothing wo 46 wits education bic B in oy ceses pepard A being
of e wimost significxece. Acconding 0 Peders, ok an aim or goal onght 1o he viewnd
75 7 means o [Eromentto an exiningic xd which lnprovided by the activity. {ibid.: 17,
Dn the other hamd, beiug ooucaed is ou intrinsic aim of soucation beeanse it pentaius 4o
sducation itwlf. Pisthermnre, he explains how in sducstionnl peactice it ofien happens
that apme stdeuts veach objectives beyond education swch as inciessing penductivity o
s pther anch cawiuaic ends which mipht v faor disteact edncation B the exseutlal
aires of wdocation. Bamow mrgees thei it we do not clearty establich the alres of education.,
we maloe room for other forces 10 mlimence e cbjectives in mch ways st may kave no
relstion ty sducation s all (fbid: 19). Pxasples opuld inchide presuwe From fudwstry,
rocial demands, a4c.

To make dhe defiuition of an xbw wore claar, take the activity of cooking diuner.
EF you wee in the bischen making soup, smst end potatoes, the s of copkiug diuvner
wonkd ko founsd bn e activity iself. The parposs of cooking dinser may be to batid 2
reintion thip with a friend, bot thin is exirmsic to e achvity ieetf. The aim of cooldng
diunes 1e b shaply cook Gaer, even though dhe oXir e punpose 1e n mseais of divectisg
e activity. Evermiking shat happens owtside off that activity exanot he considesed a3 the
aim You do ant staud iu the kitchen end cut the meat in order to get a relatinnship; you
dei it 40 achieve the aim of cooking diwner. The alm i imtriusically found within the
activiey. The aim of edwcation is no different then fow the activity of cocking diner: ik b
the very dobng of dee activity.

These ame peveral geseral criteria for being edwcated accosding 0 Peters. First of
2ll, one b requived 10 have some of comprehenrion of she reasom why of masiers {1975
I8). Az Alfred Honk Whitclend wicie, 8 moan wikd knows & Jot aboii fotmntion o not
necessarily an ediucaied person (cied in Peters 1975: 18). Whitchend sigiies ool we
mmat be alert that we do not prodece geserations wilh ineet or active idess, who do not
hove cocative minds xnd insead mewely Eollow in their shinking. Consequendly, we
dostand dhat knowiedge he kept alive and prohibit i from becomimg inert, which i dhe
cose problem of edecation (Alfred Morth Wihitebead, I3 17). [ wonld argoe st
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Whisdhend ides revoMtionizes the point of view this thess i & greater destiny bayour ot
grasp end this we can anticubwe shis in the process of oo inttug the b of sducation.
Az ach, ba conclodes that edocation is shout aogmiring the ant or skill of applying
kzowledge xad puiting it 4o nse in the world. (ibid: 14). In pther womds, scdvop] keavers
should be able 1o apply their knowledpe in their daily lives Foved on seelt ahifity to shink
critically. Bst before shie can beooxte a possibility, Whikchead says shat dherer ame certaln
proceduses fact oaest he cvied cut Fiest prove the ides end thelr idiliee it or ooske i
applicable 4o reality. He fwsists fact those is po shomcun in the learning pencess;
requires patiesce and mastery of details on the part of the pudent in xedition o he
ackwwwledgment of the single alms important sibjsot-maner of the educational process:
Ife imelf (ibid: I2). | conclude shie brief discwssich of hin seoughts on e mbject by
piressing that »¢ can identify somecse a5 an educsied person if he or the i able o grosp
the principlss behiwd subjoct-matiers end is fully competeut in velating these subject-
oiiers b0 real s,

According to the second of Whitshead's oriterin, o person’s outlpok will be
trasfirmied by whal be o she dormes dwough education {clied in Petesa I975: 19).
Someone exa he called educsied if edocation soceeds im givieg him or bei a deep
insight and sensitivity snch thei him or bei shonght b0t sagnant bai gradwally resews or
bransfourmes ibwedF oo mchide ew sttimsde end reactions. Thus, the noton of sansformatiom
in ae 1ife of xu educsted person i3 cowcial, bor aleo impontxtty st shere i5 50 end w0
this peocess of teausformation; oee devalops into & reflective fiwm of life (ibid.: 21).

Fox this reatcw, it is incredibly hacpartoint o oaintaie o conters duat that Wanch we
soquire dhroogh edocation should partzin o edweation ieelf. Thim concern will also,
scconding o Bamow, moake he practitiosess focos not o3 wainkeg, socialization or
Indocktuation bui ralhér on edweating people proper (I59%: 17). There Is a huge different
bedween education, ou the owe hand, xed trining, socialination xed indoctrinntion, on the
other. in ander t grasp this difference we saed 4o find atamine the definitions of
sducstion, wnining. socializmion end imdocwination wespectively. Education i the
process of acquining general kmowledpe, developisg the powess of reasoming and
julgment xad genemlly preparing omesell or others bmellectmily for matoee life.
Trahizg. on the other hend. i the process of bringing a person to on ageeed Bandad of
moficescy theongh practice aad letroction. Forthermore, [ the process of memcting
pewoomers i wmaking thelr way in & apecific social or cubural contest. Finally,
indocewinetion ocowrs when we weach or socialine dwough Dmpotivg beliefs, teoiies,
hiases, methi and medbods B wecritical or mreflective ways, @it is, if we attempt t0
make odleers believe urakakably. In addition, we Dudockinmie i we seach it which &
uscentain ax if i is certain. This might entall weaching whot [ qoestionable a3 if It
unguestionsble or wha s defensible as if it b ndefenritile. When we detare w0 edocrie
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we aeed oot pecessarily indoctrinese: iw fact, If we ane wuby odecating we s pot
indocthnetbng, excepd padieps b the cuent tos pompls conscioualy wesist the educatioual
PYOCESE.

Tralning, socialization and indocirisation are ot necessaily what we do whes
we iry W develop one facwhy of reason. To the exient, boweever, it reasouing bs 2 sldll
it can be trafued and, as such  waindug can be past of educstion.

So B T have presenied the inypovtaece of avticulsting: the aim of edwention. In the
following ksation, [ will focuson the zation of amonomy as one of these alms.

L1 Awlveowy 5= 3u Aim of Edecatien

I discussed abowe wiy i ks important 0 formualase owr aims in edocrtimg becanse
of rwo rexsons. Firstly, In cxplicidy Fornninting: the: nines of sducstion, people will fiocus
o1 the imponant aspects of eduocmion. Secowdly, i »e do st amicoloe the aims of
edwncation explicidy, we will leave open the door w0 exwapeons ends which will cicim
theiue fved & futriusle and ultisce ends, but which have noshing s do with edicastion at
all.

Due of key inwindc ain of edwcation that we weed 40 cousides i pevsonal
amonomy. Amonomy originally desives from Greek wosd awonomons: a0l mexming
soif and nomor meanimg law. Therofore, aionomons 1erary mexns one who gives
oueselF their own Liw. The definition of aionomy it the quality o atae of being seif-
governed sspecially with view the rigin of self-grveimmesr. i we sy that S0 B A
MIMWODOMAES person then b or she has the: freedom o chorse and 4o conduct his or her
orn life withoiw fwierfeores e frpo ptlbers. As Colin Widnge srgees, it i3 wosessonshle o
asmmme thei one should devole their life t0 serve she aims, concerss and amsbitions of
another person taless ey decide 10 do 30 of dheir own freee will. Thas, for each person
86 obxin the capability so chiose and sustain the wost desired way of fs Bw themselves
and to be sbject obly 4o the obligation to reapect the Tights of clbers t0 do e tame s a
justifisble edhical principle (Colin Wringe, 1997: 115). Fepm the perspective of moders
dempcratic snd pheeatist spcieti=s, o become an st person is o aosd IF sooegme
wants 10 achieve a mfficient level of wellbeing. An monomons person bere whear,
thesefore, someone wha is sble wo forlow his o ber own direction in 1ife {Winch, IS0

Counsequeuntdy, Eon i mutouomsons persou thews will be a mliga of postibic cholces
avaibshde, We can ate iids Tn the: cumple: of someeqie wio wikis & by & dvess for her
bivihday paity. She gnes 4o the fashion siore and the assistaut shows ber she range of




possible chodces availahde, G which she weads i chiose the gue she prefers. She
ueads o cousider and jdgs which fxshe mnst sultahle For her and ahe is fise 4o do 30.

Chrissopher Winch writes s if {a) the exercise of aosomy is a Dedamennal
Fenure of & oeawingful bife for aw edul is spciety and (b)) educstion i fawdemeneily
medsed wo the prepacation of youug people for adul B, then v logical 8o suppose thot
it will be primarily coscersed withshe development of xolozomy (2006: ). is addiion,
be explalse thei these |s an ammmption that childeen canect be considered a8 miozomous
ot birth but thei they will develop thelt xolonomy if ey aoguire cortain appropwixie
attribotes (ibid.). On the basis of this, | would agree with Jokn Stoart Mill, as cited by
Hugh Lafolleths, thoat hidsas bejugs meed o cxencise sheir Facubties of pesception,
Judpusent and meal prefereuce by waking a doloe, bocuse theas farubties will fupegve
oaly by belmg weed (I999: 142). Bdwcation at schools asd a8 home has xn impontast ole
im exsrchaing children In becoming mwonomotd. It begins with she perspective that she
oaty way childres can lemm w beconse tally awsonomom i by first being pesrmitied o 3ox
o1 whelr growing descriprive mosomy. Labllene modwoes two hinds of awonomy:
fdescriptive mtonomsy ad sorowtive smonomy (ibid: 159). Descaiptive sutoanany
relmas to the question of wheshar clrikiren have she vatigual and axparicntial wherswithal
o make fuformed decisinn about dheir fontre, whether sormaiive MWoDoMY pantaies io
fpestions. aboumt wheder parents should permit children to moake dechiiong shoi their
fowres and whether the shou shonld legally protect childeen presogative o0 make
decisions abowt thair fomres (bid: 13%). Thes, if paremt give children permission ©
opetste xu their growing descriptive muwonomy, they st ot their children have she
<apability to malke decizhous bass on shelr own rational Tacultiss.

in adition, Lafollete sappests that we shonld cousider viewiug children
hating a ciccunacribed wemwtive Mooy, tholgh B these differcsdl phoses:
mdministered momomy, monitored monomy and tomimally conpmiadd aslonomy
{Lafolhetie, 199 149), The first and lower Hage Is administered swiosomy. At this ege.,
fhe parcnd gives e child oonain ks and widts for the child &0 peafons them The
parent tries %0 letshe child obtain a sexse of making choloes add of taking responsibilily
i sl fasiies. For euminple. she pareut eapects the child th store his or her soys fuslde o
bou afier playing with e, The second step b supuitored mwonosy, wheteby she parew
gives the child greoter regpoasibifities and, 10 some exiont, bets the chind decl with she
owicomes of his or ber decisions, [3 addition, parents stand ready w0 interfere if the
declsion brings abowt an mnade siwmion forshe child. When a child grows obder and his
or ber mellecmal and mtional facuities bave been bewer developed add bir or her
emotinnal staee bacomes sable suoiigh th ke wise preforeses In gencral, pareuts midt
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rant Mk o her greater suenuouy. This sage it called sinimally opustonised stouomy.
The patent fulesferes infirequently at dids stage. OF cotise, pareits canind akip stags pue
and two if they want the ciiild o perform at plage dree. Childeen weed 10 go siep by siep
through every stage In obder 4o become fally astomomons. Usfonanately, diree are many
cames wheee childres do st go shrough these peps and, a3 a remit, do not Tive so their
foll potential. Althoogh tels disowssion seems more divected ot parents, edwcators weed 10
uedersined that perapective and take it on bosed as & considevaiion shoid kow o view she
child and she e

Accordig s Latollese, a <hnd should go skrough peveral Hages ni his lite before
arviving st full vationatiny and o ovy sind i€ ought e be the respousibility of pasents w0
recoguice and deveiop sosomy and rtionality becomse parents ame the clozest and most
infiwewtial peopic ni the <hnd lite. The parents, in this regand, shonld ba fally aware and
semtitive enolgh o detarmine syery stage of the: life of thedr child. paents abio seed 4o
design she fowm of kesming and teafuiug that dhey will give at every stage of Muonooy
(ndmdutsered awonony, owmitwed siwospoyy vl sdnfscally conmteained sboDowY ).
Miweoves, pients seed o see themmelves s educstion who give excicises Tn swononry
%0 their childres. If paents do ot apply gradual swionomy, enconrage the childeen
ke decisions, let him or ber live with the comsequences of decisbons, there s the
dxuger that she child mtionsl and ssonoounus ‘suscles’ will become pacalyzed aod will
oM fomction properly Txver in 1ife. We caneot dewy st dbey will make tpistakes trom
the 40 thme bor Doworkin is coureed Is saying that we have 5o provids space for people 1o
ke muistekes (Preenon, 1997: 97) Purthesmre, Michns] Prespon phasrves that it &
onsccepirhic o respect childeen awionomy only if they ame fallowing she right conrse of
ration. (jbid.) home pacnts may ba afrabd of giving thelt childres she opponmnities o
eXouchse abelr autonOmy dwe bo the sisks and Eomitn thot will nd dowbt oocwr: but which is
worse, i give childeen 2 chonoe 0 lemm Tiow 10 manage thelt owa life alhongh they
make mulstakes now and their o tp make thews depesdest on others and puratyzed
became ey never ar seldom wy to think for themselves? 1 would srgue that the sscond
simmtion ir laee deriroble.

BRowever, we most aim be aware of the tacr what if we alipw o child wwact In s
centani mazher {pach 25 weing letnd droge or refsing W0 go o Khool) st would, 25 2
cousequence, toctly damege thelt development, we wonld pwt st Child integrity ni
peopardy (ibid.). In dids cass, pasents nuot be wise In the stise thot they kvt when o
give childees she feedom b0 do something according bo their own opinines awd whea o
limit their freedom. [ would sugpest st these mmst ba 2 ront of memormndum of
wiersinwiting between parcuts awd children wherelby they boih sgeee that In each cases
whea pareuts see ot romeshing dangescus will letppen 4o the ¢hind she parests will
withiold their freedom for a while. [z maxy cases children regeet thess Fituations whes




their pareuts hivibas quiet and permit these tn do whatever they wint sven inugh she
pavenis, as she supericnced paity, probably kuew wiad the tight thing so do wes. This i
somewdiat ironic; perhaps ahe chnd says to him or herself st be or the wiskon thei sthe
pavents wonkd have mid mit 4o di this or that, becamse then this misery wonld not have
befalipn the child. We cxmont dewy st a child i an wexperienced perion who
necessarily noeds %0 et from she parents, Thot they are aire ignoraxt means ol many
things that dhey do, they se ol fully aware of. Many facts ond consequences that do nod
cross dheir mind when they do something symefimes resuli In wegrets dwe o thet
igmorance. It is for this reason thei i ks important 1o give them role and discipline based
Lpou dhelr agrecmend amd their inderstaudding of their rights,

R.T. Allen alse speaks shout young man add bere they are ni 2 Bxte of igeomnoe
and weed guidamce from thelt teachers. He mggeats that teachers most exercise direction,
cosspulsion and authatiry upon ind 0w young men during thehr stk of ignorance: ia
order to tiing hese o she gral of ratinual MMobomy (1992 49). His advion about
exevchaiug divection, compubiion wnd ssboelty B iedestvadable sivce children do
requive sipervision o lelr joirney to mwonoay, for olherwise ey will go astray.
Teachers should kmow very well fhct heir educational sim ir t0 goiwe and lead she
smdewt shrough the process of becoming an miosomons person wiko is able to think and
decide for wive or herself. Such an owaewess is cricial becase something modivated by
2 lear purpose will bring abowt good reswis compared wo pomething accidenal.

There ke MAENY WAYS 40 gensinee the improvement of aMwobomy. Pinged, as
described by Coustancs Kamii, sugpests switching hetwasn the poiuts of visw of the
eduncotors and parewts wnk childeen as oue of mach way (I982: 401). Katii polets omt
that "“when a child tells a lie, for example, the admi can look the skild straight in fo eye
and ey with combination of ekepticiem and alfsction, T really camnot balierve sl you
am saying becamse .’ (thid.). Hence, switching points of vlaw s vital [n desindng
children's sutomonyy. Whes The child Incws that they are hying # con nmke thew shink
showt whis they ot do &8 geder ty appess relinhle. In s case, dhey lomm an fuportant
lesson i (ife that itir good o gpeak the trwil 10 one another, otherwirs it will be weed for
sheae 4 becase smstwonthy.

For Piaget, it is not proper 10 give Childeen rewands and powithments becowse it
will srengthen tiair seieps! Aeteronony and inkibie them thom brilding astonomy (ibid.)-
In his writing, be ntrodwoes the wiord Ruttatoatoety i refer & om0 wha is conwolled
by somcouc else. There ave dwee passible outcomes of adults punishing childees. The
first and mest common owicome s thei childeen will connt on the snk because addiet
pecasionally say tn children that they dow™t want dhaa o do tiis ov that auy lnoger (ibid.).
The childeen will even cakulate doing those shings even though it ir sot nilowed simply
due 10 she pleteont the action gives 23 2 rembt of the risk obtziled. is my opinion his

-




metlnd will oot suoceed shuce she pricry saetshpe (of leasiu) that the pavents sie trying
o comnniicale B ool delivered. The child does not succeed In reabizing his o her
tnistakes and fails to admit to dhem. Conseqmently be or she canmot change the bekavior
siwce the honesty sowands oneself Abowt his v her own fabts is not establiched. On she
otber hand, the chnd thnike thet the pleamre ba or the will gt omweighs she
coupequences of bemeg reprimanded bry the parent.

Secomdly, ohildrew become total ooubwssisix who atways phey their pareat®s
commoesds, They sisinin firm mokivg decison smd become pamive, secing that
coutormity brings secnrity and regpectability (ibid.). is other words, whea ey lears tim
confoeniny laads 4o sccaptance, thay begin 10 become addicsd to plassing people and
looking fou their approval wilhontshe awarences that it beoomes 2 and hobit b the folre.
The child will letra ni precisely the weoag way: insiead of admistiag nie or ber toistaloe
and alkering his or her sstitnde appropeisiely, ha v she will simply adoit wilhout fiwther
considerstion whis ha or she her done. The will mirn ont 40 be Lazy whea Ut comes o
clarifying facts. Abough be or she is Eacod with the pegative thiugs people coufrout ive
or her sbowd, b of she will simply please ihess with subualsaion. I will call this ki of
peraon a people pleaser. Thix is semeone who will avoid confrontation even whes it s
wrgeatly called for. Confrowtation, ni a modest way, i sometimen secessary, Aliongh
thet dnes not mewy thet noe ougie i be mede or l-ponsered. Tnstilling o willingsess o
face mp w0 confrontations should he done Tor vhe pske of she child osn fowse. it wecare
enclgh sbowt someone, we will iell thews the both even though it ooy o be plaaing 1o
o 10 bechide we cade ouwe about that person famire pood then his o her coanent and
temporary pleamme. In addition,, shis hind of child will fied it diffionit s form bis or her
owa opnilons becamse be or the beoomes used w0 passively accepling the opinities of
ollets,

Tolndly, ni addition w0 the problers %0 cowlormity, mch an approach alse mises
the possibilivy that the child becomes a rebellions person. Afler years of blindly oheying,
they vy get woed of pleasing their purents and st tn act rebelliousy {fhid. ). Shadler 4o
penishment, ewands also bring bad canrequences for childres smonomy. Fow nisance,
ax & result of the motivation w s money, children help sheir parents, There is litde
differemce between shis type of child and she first type. He or the will fails w0 gragp she
imsmded messape from the reward. These coxsequences fall ;o maks him or ha dmit
aind regred she mistalle be o she hoa mads. In she begiuning, be of she may very well
caniod tp s inflnence bad be o she will son get based and fuitiake A rebellingg attitde.
Entailed. by whis rakellities attitude is the foct thei one ks not gified with e patiesce
requived to Listen by she advice and saggesiions of others. The child will come up with
argumends in defenre of his or bot stawd. OF cooree, haning an argnment for 2 particales
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position is pot pecessaily Degmive: bal fu this case o opewsess lowads accepting
mddvice iurequited widle stbhbien argiomend will block the swesaags.

These shree vemmits hawe one thing B commonm: the child will learn ax
isappropriste form of behavior from ke given ponishment or rewand. k b for thim reanon
thow 1t s Despewiand For paests ty be suve of the essence pf thedr nchings 3o thow it will be
well comveyed so the child.

Piaget realized shat it is lndeed impossible o avokd panisiment (Kamii, 1982
411) (ecaise in reality the child suo salbe & scatabe which ove sednuger himself: e.p.,
socredly leaving the bomse amd crossing & main road). Acconding o Fiaget, melead of
ponishiing e child, i is better %0 sanclion it or her thromgh reciprocity. Kamii gives
the Eollowing exmsple (1982 412):

Dopriving & child of dewert for inlling & Ko bs an exsmpls of ponbthasnt,
bocssse the rdstioeship botworn e and the dessoni is compleidy ariviney.
Tolling the child that we conmat Balirve what ke or she aaw iy an axssapls of
a rmaction by recipreciiy. Ssactions by recipreciiy are direcily redaied o the
acty w wish 0 diacoeraps anl s our adult poisd of view; Sce samrtions
metiaie the dhild @ constract Tales of comduct, Sreagh the comrdination of

yviewpalnia,

Hence, Piaged sippests this pareuts and edacaiors hod beder enooiunge childres
%0 consroct moral valoes for dhemsel ves, rother than applying rewards and pankshments,
if ey want wo sea childeen become amonomous. i i possible fro a child w0 shink abox
the fmpoutance: of honesty, Fow axample, ouly if be or ke is confronted with the: Fact dhat
odser people cansot neot kito orber(Kamil, ibid.; 411}

Kamdi {ibdd.: 413) vegeets thin seachers do wd ofken stivice childwes i think
uwonomaaly. He oriticizes those seackers wiko saalre chilieew distono ded ows ihinking
aE a semwht of the way they ame tanght. Instead of macking the auswer a3 moorvect, Piaget
mggets that seachers encowrage those childeen who come 0 dissitoilor anewers o
explicane to one another why ey choose the amaweni dhey did. Fe enoourages ke
temcher w0 ask feo child, "How did you gt 37 Children offem cormect themestves
usonomeaaly A ey iy 3o capinie thedr reasoning i spmeone =ls= as fa the pepcess of
cuplainiug ey have so decewter themeelves; this &, they s wy tn conndinste thels
points of view with those of others. In Jdolng 30, childeen ofien recognice sheir owa
toigakes' (ibid.). Hence, Kamii conciudes shat it teachers emphasize only she right
anawers given by the simdents wilhoot concem for bow Wy lears tomething form dhe
activity that in essential in forming fhatr owa opiniow, it is imeffective in constmating e
sudents’ mtowoay. biorepver, be arpues this ouly by sespocting childeen's idess,
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i husding the wiong ones, can dhey huelleconlly develop sud ingove ther sstoumy . B
sidition, ey can ingprove mcdal subnecisy by paying swch oot sbeution 3o the
process of making decisions as well. it i alzo important, he wTiles, o sote that childeen
mobilixe their melligence and the totality of thei knowledge kdven they ase required o
take a stami ami ocowibont opposing opizions (ibid.: 414). | ageee that children ase
mpposed w0 learn 0 constroct deeir own ideas from an early age, and that parewts ami
teachers must pegyide the sppepprinie eavispuoent o epopuragss respect For the
chibdren 's {children) opiwions 3o tiow shey can Jove an funer confidence aboid thedr gwa
thivking. To become a confidest persom cxanot be achieved overmight; it is a long
jowrsey this dewcvirds & gopd foundation, & foundation of Wi and positive stalements
from adeite mdeed, bow ¢xm 2 young boy or gl grow op with coutidence In ki or her
owa 3eit and abilities if his porents do w0t kerieve in himor ber. & con ami does of conrse
happen this adubts do not fubend by wod respect thei childven’s opindons, bl in such cases
ey e mwawae of the comsequiences of not providing ove toois Eor chikines 30 apesk
thedr owi opkiious.

Ku the sbive parageaphs, 1 have presenied the argionents as b why autonooyy fn
an important aim of edwcation. Bowever, fhere are some critiqoes of mis positico whioe
onght 10 be addresaed.

1.3 Crislyman of Awionaany aa an Edweationsl Al

These ase, of course, tome critiques of aolonomy a8 an educational aitn. Firstdy,
thres b e that dhat the notion of swlosomnsy will potentially lead 10 an exivemse form of
swbjectiviem wheveby choloes relathig wo foums of Tife ane oonsideved a9 am existeutial
iap groumded in itpmediste desives rodher that rericos awd Ooaddesed peflection
(Cheissopiver Winch, 2006 2). As 2 result, althoigh swch a version of MWononsy seems 30
be giving inreswained right withoiaw =atermal foece, not suy would wat to apply dds
kind of amonomy.

It b wnderstandoble tht edwcawex may feel panicolardy awkward aboot o
mbjectivist conpiroal of awtonomy. Althose all edocators believe that childeen sbouid be
raised %0 male important choices B an informed ami Ational mansot. That is why
children nught 30 be provided with the knowledpe roquired &0 make decisions and with
the critical capacity 3o cvalsle 36 cvahisle wirioig pptions. This s hedeed the soblen
duty of edwcation {bid - 3).

To wvold the pifall of subjectivian, my agrecument is given 6o the view wheveby
owe should base hiw or her siomomy on rational reflection, Theomgh rrional reflection,
the primciples of argumentatioo which are cbjective i sxiwre and valld anywhere ase
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mevedled. in shis vegaed, aducation plays on inypoctiet sple in esablahiug ome tatioual
cousiflerntion.

Azother oriticicm James from Michel Foacalt, a3 dexcribes by James D Marshal.
Marshal expiabus (1996: 100X

‘Fopcopht ballaves ihal moders ol k st fires bacenss imanfar an @ ln she
ruizeme of the bamss seicsces, political conirsl sad pet frecdem ices beem
ity alma.

He comtiniies & Epllows {fikd < 1003

Tha swinasmony paraos has an swios which is permssisd by e mosss, Far
Foucoulil the vary moliom of isdepesdence i falee, becasse the awion is
vanissninsded Ty e sapect of momesy, 1i commot sleliberads ielapendendtty
wpom the lews or =t ihe lnws become i, ikoel, ks beem in part 20t by ithe
lswy. The swine com doliberniz, trae, bat oaly in corisin waps which have
bosn daternsinnd by ey nfiirsiion of G saden by sspecty of (hs momesn, Ti Be
AR awios, or ssl, candamsinaded by Suh laws anal principle of (ks namwe,

Macshal points puw diow, Fow Fowcauh, ihe quest of persousl swlobonry is ieeless
siwpe it ooeks e faol Shat Awy sich persons hawve been BEwmed by polidical sco. He

arpuey thin in senbiy we me pot feee 25 mupders power, teough the sechnologies of
dominatics of ihe self, Tacy shaped individunls wdo e grrvermable:

Far Marshall, s vory cancapin which we a0l 60 conpiruct sur kiandisiey are

sch a0 o make indopradence snd seloarmy illeery. Heace, cdurcation vis
aifycis (he production of & sew form of subject; oun whe

indocirinsiion where 3 belif i owr ovm ssthorship binds w @0 ithe
candisians of sur owa prodintiion snd cantihelen an blsnalty Gt meskces ms
goversable. [n this way, *séives’ emerge ne ‘pethelogioed’ inte corinin types
of hmmas balngs wihich sre discarsively consbrachel (iip:/www plioseply.
of-cdwcation org/pdis'Sede y/Olewes pdf 7 1).

Mdnrshall’s critiques provide a good lewson i be aware of and we ser gusrd
agaimsr amonomy becoming a mew form of sockl comrol, woclalizadon ami
indocerimion. Bt nonetheless, awiosomy reshour 2 good comosprt a3 xm Alm of
sducation. Awcunmy reminds sdncatinn, pamats and the stse thut ey w cvsase ing
tpace for childes oo develop Beit Binking Th making dacisions amd taking
respousibilivies. This goal may be unweachahle bel it will maks dhose fuvolved i the
bushicss of sducation work hiedsr and in & owwe cousclentions sevine. b sddithon,
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fdeternviniug Mwonomy it i ofucationnl poal keeps sducaars o the teack of producing
RIMODOMA parsons whe are not merely followers oun able 30 form thedr own ophaions.

[ would srgee that beopming siomomons ks one of e mab ingredients required
in comprebending the rexson why of mesers sinoe if one does not care aboot cloosing
him or ber direction when presemted with several options, he or the will x4 have exongh
curioaity to achisve Whis lavel of understonding. Curioslty is & Xind of ‘sppetizer’ which
will bplster the desive 40 inderstand the reasom why of moaiters. Thin appetiner opmes
from one's desive to condmct his or her 1ife without interfesence form others. Provoloed by
the desive t lead heror ear life, the Mwonomic parspu feeds the: seed th know who the
real case is ami get 10 the root of the motter, 28 it were. Afierwands, appechenrico will
open e door t0 go 10 e wansformotion indo zew sitimdes ami responses renand dhe
onsiers. B iakes e, oo swrely i will come.,
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CHAPTER TWD
CRITECAL THINEING AR AN ATM OF FDTNCATION

21 Tha Belatioe herwess Awtnnensy ssal Critical Thinking

In Chapter Oue | discursed the impontasce of miosomy a& an zikp of edwcation. I
this chapeer, 1 fusend o diseuss the selation betwesn autounory and critical ddukiug: the
two being closely conmecied in exdmcation.

Firsly, %0 become aolonomoum, one seads 0 lears how o thivk critically.
Chrinopher Winch arpwes that the use of critical Wihkieg 16 sguificant for e
development of aslonomy. Puntherowee, be writes ihai o swonomous individess s
be able ty eritically reflect on the viriois. options availshle whew making decisious. As
muonomous person [ defiwed 23 one wio has the ability 1o maloe tiosal declsions. I
ome is preseuied with chojces and xaked 3o malie s fuforneed and rational jedgment, i ks
exsential that ome be able 1o evaluaie the variows consequences entailed by each choice
(Chwistopher Winch, 2008 4). Therefore, 40 becoiie ki AlomMold. person o shollkd
e abie s shink ceitically 3o it be of she can chpose Sppeoperistely based upos his or her
jrdgment of mxxy choloes avaitable. Winch also tstrodwces the term “rational Fotonomsy”
which vefers to sthe mtonomy dhet 1e nocessitated by the stmcture of informed desives.
Duoe to the feel that mosomy i rational it wrecommended 35 an educational ait or goal.
REaticunl aieosomy siswmed ahe sttctoe of fedividess goals and valies this e
meanieginl ami which con be mutified againts she backdrop of 2 meanmgfuol lite. So, dhe
moonomy dhat is ¢xplamed shove [ not an absolole or youmg miomomy, W whios
persouE cn decide whatever they want in dse name of feedom, bel radher awkonomy
based on rational mdgments.

Secomdly, the critical thinker muat be sutpunmons. Harvey Shegal argues this he
critical thinker s be awionomous; dhow b, free o ack ami mdge independenty of
eatermal concirminix and on the bedks of hix o ber own reasoned sppraisl of the motter ot
hand' (Harvey Siogel, 1988: 34). This meaws dhot w0 become amionomous i a key
requhe mewt fro someose wio wants 0 he ahle 1o eik oritieslly. la being aplonomons,
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ot has e Freedom med indepesdence th deforidve obe wn decision becmoe these i1
no extemal foroe o piay. This teedom and fedepemdence is requived for thinking
critically simce wese oue 00 have 30 mch miribwies, one may not necessarily have e
isdtiative 1o ora one’s ows opinioss. Therefore, 1 would argwe fhat autonomy will
enconrage 0ae's solf-coxfidence, 2 primary resowce of critical hivking.

Dt the relatinn between sutmomy wed critien] thinking, besides supposting
moonomy 23 an alm of edocation, I womld also secommend critical thinking a3
educational goal.

13 Charncter of Crifical Thinking
T conder bin mndewataind e choawscter of critical thiuking, it is inypowtent b know
wha exacily critical thinking 1 One of e wom well-keows md well-wssd defiuition
comes from John Dewey, who described critical dhinking us reflective thinking. He
defines reflective thinking as follows {1933: 0%

Avtive, purivtend, snd carefid considerstian of any beliefl ar supposed frm
af knowlsdge in the Nght of the prowssly el suppart i ssol Gae Nanther
conchmions 0 which it ends constitwivs relloctiwe thomght.

To explain thie active process, Jolin Dewey compares it with parsive processes i
which we st follow the opiwions of others (Alec Fisher, 2001 2. Critical thinking fn xu
mdve pencess whenchy we think fiw oarselves in ander th gain an undersinuding of o
particular phesomeson. Ferlhesmore, e contsts persisient and carefnl hinking with
unrefisctive thinking wiich causes one &0 jump o & conchaion o moake o decision
withoot thinking ghoot it.

Moreover, Siegel characteroes the critical thinkes as one whin is approprimely
moved by reasous and be emphases the critical thinker thestery of the eplzemic aritenia
acconding t wiich reasius must be judged in arder ot they he cimsified 2 gond
rexsoms; oot is, reagons ot wiant beliefx, ol oed sctions (chied 5 Showon Badlin
aud Harvey Sisgel, 2003: 131). in thin semee, one is enconnged toavalume the peokative
pirercpih of reasons and o determine whetleer she peason B b fact 2 good reason.

Accosding o Willnm Hare, someose who thinks <ritically showld be able o
ideatifly and examine the rsumptions which 1 hiddes in 3 position. Critical shinking
shares thim characteristic: it smdies and evaluster clripw 0 knowledge, notmotive
peinciples, deories, policy reonmmendations wed other mabers where pudpwest @
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requived. Moveover, it helps one decide whedser whid is preseuied & evidence wwd
relevaat argument mevins befng congidered 23 sch awd whesdeer it is biamed, inadequase,
misleading ov otherwise deficient (Willmm Have, 1955; 50).

Acoowding to Winch, there are two version of critical thinking. The ‘acoounst
veasich' of techne (lechnique) sed for “emactive versos* C2006; 59). Acconding fo for
accoust verson of sechuinue, critical thinking inchudes the applisuce of peisciples of
peasoning., follacy detection and argumest criticism regasdless of the comlext i which
they are implemenied.

Fersbermore, acoording to she exxctive verzion, Winch writes, critical siivking
always conected by au appreclation wed takiug aceowst of the specific feamares of e
thetowical civcuntbruces f1 which critical thinkiug akills we implemesied. Following au
from this, Winch argoes dhin e suaciive version W osom appeopriote fiv OWr
muderstaniding of e velevance of critical thinking akills o the negotistion of tetorical
comtext. | mpport Winch's aceoloed becmoe fo be moccessfal i Deplementing critical
thinking manis by be sacoesafinl in applying it &5 coutean sven dough the coulext of
shuntion always changes. In dhin sercse, a0 critical iduker hos 8 kiud of Aexibility to be
able adjost blm on herself 10 every simation dwne t0 the fambty of crestive ad critical
sivkimg. He o the does 3of panle wen dhe simation ir 3ot idewtical to the sibmtion
b or leer smdies becmse e or dbe knows whiatshe approprime thing wo do ir.

Winch does hat mgeee with Siepel who appeecistes she seed for an account of dhe
wiriies mx woell s il akilis dhowt owist be develiped in ooder fir g e be & swocesful
<ritical iduker. He maminix thin & sccount of swch virees &8 necessary, has fn dhe
engCive sccount they form a part of ke tachne ratherchian romeding additicad %o it

Parthermore, Winch argoes 1hat these is lithe consensas shoot what exnct
charscteristics i abnimoMs person tequines (O 6). Soos advocsse critical thisking
a5 a cental comicoimm mbjecy ol okiimakis the sbiliey of someone o think
critically demands the ability t shink critically shout chofces. Ax utyaomous persyu
shovld be able w0 sthink critically wen ik comes 10 decision making, On the ofler hand,
others defend she idea of critical thinking a5 a cesiral soiCRONT-pro meTing sobject
and dhat dhe ability e shink critically i ot just a akill or st of akills bt i dhe
compleesess of chancter or aamment of virtess thin allow she ability io be trabed in s
respemaible awd peodactive way. This requites dioat atention be paid ththe trath, dot
others' opimiowe be Tespacind mud 1hat one mainteing a willgaess & accept concinsichs,
in addiion to the ischrical skills of Argumest sualysis wed orstriction.
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Accoedingly, Bowe speaks of an open-mimded mtimde a5 an importxat sribowe i
one Wants & be able i ahink criically. Hase explicaes dit with she following (jbid.: 91):

Opea-mindeducs sgpesty & willisgaew @ talie relevast evidesce sad
inio aceeund in frming sur ballaly and valew, and being willing
te comsider what canm be mid aguist the views which we pow hold, aliering

[

which cuable us fo revigw e ovidoace sl epemenly inicligenily, or af

least the ability t0 develop or it mpon the pecesary fools ¢ do .

When one bes this astimde, it meaoe shin be or ghe b dhe Willingness and
bumilicy tp accepd sevision md rejection in e Light of fiwther veflection. In niher words,
be v she f2 open b Bories i others' opindons wed adfiet s on ler own Iineceatsry.

23, Critieal Thisking o3 a5 Al of Edueasion
AMbongh critical shinking was seglected by philosophers for these than 2,000
yeaws, winy theowies and practitionsrs now kol it up 1x & plilosophical med educatioual
Eonl. Hiare explaing: (ibid.; $6)
Tha corrand obyessias han cresded ey nprewsion et ws kary sadedenly, aad
=t long laxt, secn tirwegh the deficioncies of irndidional 2decation which have
blimded wy for 3o g o the gl we have saw achisved, We have
simmblod sut the cave inio the daylight. H howerer criical thinking really is
& comival sl of piimeadiss, i wopld b rescarkakhls ilead W Giis ware &
discovery of the lnle (vosticlh comtwry , having smchew claded plilosvphers
for more tham 2900 Feore.

To bhold critical thisking wp o aw A 0f edicstion mesrs b wegind e
coustriction md evalisdon of rextous at the g impoeitant sspect mad 2 ot wihich
charcterizes she whole cumicainm (Bailin aed Harvey, ibid.: 1288). For [npel Scheftler,
socording to Bailin and Siegel, wationaliey i 2 mttey of reasond, and to el A 2
fuadamental edocarichal ideal i o maloe o pereasive a5 possible ke free and critical
quest for reasous i all realoa of waany. Moweover, Bailin med Siegel argue thin
encowraghng studewts o develop the diills requived w0 judge the probative Frengih of
330N, iE 2 cextral tnk Incinded in edwoating studests shout critical thinking (ibid: 128).
Benoe, i edncaors view crifical thinking ot an edwcational goal, ey will enconrage
rindents 1o clorify dheir ideas, srengiben theit asguments and develop a solid pasers of
TeRsOning.
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Elimilarty, Siegel suggess than critical thinking showld ke viewed a3 aw
educational Kical. As an itical, critical thimking sof oply goverss owr edocational activity
but aleo o435 she goals of ol sducationl esdeavors. It peovides the SRTwar b WO SO
normative questions id sbe nidlosopley of edwcation: When is edwcation for? And how
showld we educaie? (Clied is Siefaan E. Cuypers, 2004: 78)

Thewe ape several reasons why critical thinking I comsidered a fonda mewtal
edncational sandand, acconding o Hare (ibid.: £5). First of all, mech-peblicioed reports
ray it mindless mote learming #till cocors l numerous classooms where sodests are
incapable of practiciug their abiliies in problem seiving wnd whese stdests we ot
apprecised of trested as persons with fusdllsctinl fudependence, Critical thisking will
ghwe pndents she abiliny w apply inowiedge in daily life. A3 mm sdncwed person, the
shuident is reqpuired to be shle to prasp the principles behind robject mattars and have dhe
compeiency 0 selsie wbject mpases 0 real 1ife. As Alfred North Whitehead sayr,
aducation is i acquisitinn of e an of utilization of knowladge (1949: 4). Sadly, many
mindents experience & gap between the knowlsdge lesmed in the classroom ansd peactical
1kfe. Critical thinking will prepare the stodewts with ecessary skill 3o bridpe thin chasm.

Farthermore., b ihe learming process, teachers am also requise 1o treat she stodents
25 permons; a5 Siegel argoes, wachess e moraily responsible for showing reapect w
pndents aud engendering dhe foeling shin they have cqual moral worth. He writes dhiin
this concept of sespect fior persons is o Kawtinw one, for i was Kaut who ueged thin we
treat cler 23 endx and mof ximply 23 meamx {ibid - 56). Respeciing studeuts as person &
necessary fnce 1 we e others as wole it meaxs shin we thaniputae sem fior owr owm
poif insevest. Is the edwcational realm, if seachers regand stodents as eqmals then dhey will
appeecixte e children’s right 1o kave and Dnem opisiows, ask questions and propose
reasoning abowt she sobjects st are troght by the sackers. To this end, wackers thenki
ot indocine shwdewts sed Foece theve: tnonot someshing: withowt fiwiler opnaideration .
In clker words, seachers onglt 10 first and foremost excowrage smdents 0 think and
mpeak for temeelves. Doing 30 compelently requirea judgeng i accordance with dhe
criteria governing ovitical thinking (Bailin aud Siegel, ibid.: 189).

Secomd of all, these is & common belief that smdents need to have fexibiliey,
crestivity sur sutonoony (which ey obiain dwough critical thinking) f ovder to face au
uscenain frore b ghe world. It is uadosiwedty woe that she world cways chxmges and
this we camed gusianiee whoat will happen in dhe finnce. Sosdents, a8 oaembers of
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yoluger penevatinnd, kave e adjien accordingly t theve new sitotipus that b sy
times may arize meapecwedly. ks osder w0 be prepased fix snch a3 adpement, they mun
necessary e flexible and creative,

In sevius of Fostewug critical thiuking a3 a3 sducational aim, Siegal (ibid: chapler
3 sed cied b Balllm aud Siegal, ibid: 129 argues iy critical thinking bes always
played an essential pant in the vatignal waditions of educational activides med b
modematics, scienoe, lieratoee, art, himary, sic. Moreover, Siegel £xplains the following
(ched in Bailie and Siegel, ibid.x

wee Al These dradifiess corpernic and redy wpem orifical thinking;
mcanlering or becomsing inltistsd into e Former Toth requires, ol ks haglc
te the fontering of the lnlter.

Az mch, we form from hixtory st critical shinking &5 always reqoived b evary
from of edncational activity. We shounld sot forget dhese ireporiz at lessons it we went 1o
matuteln good remlts in leaming processes. Tu dhe pat, coitical thinking hw perved itself
tn e the oonin fugeedient in the business of educstion. B has always been involved i
every how pevolition i edecational practice.

Slepel argoes thin critical thinkdeg deserves 10 be an sxplielt edwcational goal
because it will provide pmdents with seif-suifticiency med set these up fiv advithood (ibid
57). Studeuts pood assistance i dhe jourmcy th wamrity because they are wanble b yat
Fully conknl s life. In this process, tachers and pareuts should direct children
emphagimg critical thinking a3 it end, soconding fo Siegel, will il for Pmdents” seif-
rufficiency. It inshrough critical thinking skt stodewts are troght 10 be competent dges
wha can sciiinire vespective reasius i clabis (fid.: 58). In sddikion, e belisves thin
by becoming seif-miticient persons; pmdents become Tiberated persons: mch a person i
Eree Bepm e wowaoranied med wadesiable coowpl of ujuatified beliefs, wusepportabhls
sititndes and a pamcity of shilities, all of whick cn process st person fhom opmpetently
takimg charge of b or leerowm 1ife (hbid.).

In addition, critical thisking showld be promted il we regard democracy as a
valuahle political syslem becuse b demacratic 1ife, citizems must e capable of critical
analysis anl good reasoning onsceiming political feaes wud public pobicy (Bailin aud
Hiegel, ibid.- 189).




Slepel explaing {ibid.; o0x

The demeorsilic ciibess roqguire 2 wikde vavioly of (he mamy thingy which
slmcatian e provide. She mpads te b wall.indorased with respaci o all sonis
of mesbbar of Goct: 60 pragp Dally Ghe naswry oF dansacrasly lnaiiontionn snd to
cmbrace fally their rapomibilities; (o roat ber fellow domecraly 0 oqual
parimers b poliibesl e, oic. she alve memls 40 be shis &0 cxsonieg pukiic
policy concerms. (0 challenge mad seck ressons for proposed chamges (and

vaniinpaiisns) of palicy; be sapaws such resaons Buirly sadd sparitally. sad ie

pui sskde selfdmiprenl whas i in appreprisie to de 20; e 20 on. W he

demecralic i aet a cxifical thinkey, ghe & siguificastly hampered fn her
abvility to contritreiz belpfully @ pablic life. Dessocracies rely for their healith

s woll Talng 0 Sy intollipany af Ghalr visiany.

I would ageee with the ides dhat & demdcratic aation vequires aritieal citiaens iu
order 20 mccesd b s purpose. I iF 2 mus st citizens in mch a democranic sochety
commehend bow 1) resgon and form oritics] opnioss becaese demnorcy is o form of
govemment il which all eligible people kove xn equal =y in the decisions dat affect
thein lives. This includes equal (and we o lass divec) paticipation in the suggestion,
devalopment and peasage of proposed legialation inko . As such, if some citiens do
not panticipate actively., then the parposs of democracy will not be achieved.

Theee are at leaot theee justifictions of why oitical shinkhg ir emential ns
disonpsed by Hare (bid: 94). The first jostiflication ir the ethical conoern shat each
persoi hes the polentisl o owbke the decislon that affects bos o hey own Life. is sany
cuses, childeen ae miztwesbed hecamie they woeive do oppoviuaity o fully expess of
determine their own pecferences. As 1 resolt, theee chilives will 20t gradually develop
im0 mmozomoos aduis. Bn fact, children ame persons and 23 each have the capacity o
think for themselves. Accondingly, Siegel writes that teaching i a critical mewnot
sbuply seaching in sach B way &1 10 weat sharents with respect: the abligation to weat
smidenss with the respect ey am doe as persous s coxstinses a reason for adopting »
cxitical approach 1o education (Siagel, foid - 57).

The second justification is 2 pragmatic one. Critical thinkdng, in this sense, n
expecied w0 enpender inm the child 2 specific sort of attiode swch a3 flewiblliy or
coestivity. For exmmple, stdeuts properly educaied will be ahle 4o cope with wodking
requisementx and meforeseen sitnations skt they have 3o Jeamed sbiot specifically at
schonl.

The shind jostificaion i the imellectoal reamon, a5 sxphimed by Descames. By
learuing t becous A critical thinker, stndews will Bof take For grauted every opinion dat
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ix previded by A philosopher, scienabist or ofler espert. They are expeciod o evaluae and
cxamine cach claim carefully and (o engage with pracical dtoaiions vn the basis of 2
real undersianding of the subject. As g mesall, they gain pod just theorelical knowledpe
bl alsi pructical eapertise.

24 Shlils In Crifcal Thinking

Aweording In Hare, there are foar cxvwential skills in critical drinking [ibid: #90.
Fird of all. the ability 1o cxamine and cvalyate situalions thut require carctl gasessmeni,
This skill imcludes betug ahie o didermtos whether 2 mven problem is eal we uorsul. In
daily lite, we abfien Face ot incidem which secins bike 2 probledn but we oushn w whe
care because i miphl 5ol aa Gt e probbem. 15 we v an inciden or situabim Bk a
prolem when il is actually ik pne, we just onealg more work Inc oursefees, which Formes
only one patt of unaveddahle procowss {Taueen Siarkey, 2004: 129, To suppen this
slitemenl. Lauren Starkey pives the loilmriog eiomple: Someone brains 2 new cmployse
ana bank for ven woeks, Dotng tee thiineng, Be oF She creates s proble nis bu b does
ol mein 1hal hey or ber soperion must be involved i the waitinge, TL s non ecessacy
sinne making nuisokes io the fed week is nomaal smd weckerseodabde (ibid. |

Fudhermore, Siarkey dissesls the problen ido Iwoe pars: i, besed om i
severiny uod importance. Fle orgucs that severe problencs con be recogmized by sevemol
characermsive ryuire mitsdiae soluiiods, oy cali for the involvenien of ot who
have o capenise than ad con et i imreasingly drstc consqeenoes the oiger
thery roipesin ppsalved. He gives the coample of 5 feak oo hoose, Some waker will
conuinucusly keak or =ven gush om wmdl the leak is epuired, The wrer con dumoge tie
harifvword Mooms , carpeting, Tomiture ood wulls it comes iolo contact with. I yoa wre nol
o piimbet, you will reguing one 00 beip iU i wolving the problem. Janonng the issie
JUSE cavacs more damage {ikid. [3). This means that we have (o peack Lo th prablem by
asking Tor the opinions and esisanee of other people who are compebent when it comies
in solving the problem o hound. IF the problem is ool solved quickly, il bevpmes mom:
complivaicd ta fix. However, if we ask amother peson 1o solve e prohicm, o expet,
the damage cum be avouded,

In addivion. Starkey argues (itic.d that probibens should be regarded as imponans
of wunimpartant with respect w persond peioeitics, We need o pod the Tirst thiog Lirs,
Fuiling 10 determine pricdties will resull io wasted time aod energy . I is mos desimble

if we cab ronk the prohiers acconding b ihe degree of importanee . For insance., we are
&1




plauniug a binkday paty in & restasraut. We noad priotitize whot we wast 0 do firse,
Making a list of the people we are going w0 Eviee, reserving a restmramn, beying 2
bimisdxy cake and mviting friends.

The second of e exsential aldlls b e abillty W decide whether 5 coriaby clofm
ig valnd o biaped. Some argements may ot ha relevant bot i wncritical persos may
accept them withow fiwther cousiderastion. This skill is essential fu daily life. fw cxmmple,
when neading »ews or opinion i a sewspaper. K we have e skill o uederstand which
piolements are valld and which mre biased #hen we will =t be deoeisad by incomect
argumentation whes it is preseoted w0 we. Saaley (ibid: I3) explains thar bizses me
bebiefs that tesult foom people being umable so take wn objective strare towssds
something. As such, their minds ae closed and inflayible when it comes 4o wsosiving
opinions trom others. Therefore, bins canst conerol e opinion of the orivical shinkoer.
We must be shi= 4o recognibe which claims show o bins. Lot ux ke the fpllowing
example. A goversor colches bis rom in law committing comoption. The govemor thes
tries 1o cover the comeption ip. This menns that the goversni*s fealings towards s s
in bww catese b 4o be bizsed and ha sakes the weoug decision.

The shird nkill of critical thinking is hemg able 8o jndge opimions independently
withoot remaining soched ko peevions disonesion o certaln poblic ophuions. Hare says
thin one mmetr resisr he Impogition of ideas which are talen for gramed b the prevailing
lubellecmal and social climate (Have, Sbid.: 90). This skill fu Suportaut become previois
itisoussions are ol secessarily shle o valid s argiomeuts, We s take care tat we do
not consimct or beliets based o1 ermoenes opimioss. it ofien happens that preexisting
ideas mitoenoe people in developing a1 valid argement or armiving or tme belief. in thin
cave, tme who dhinks criticaity of coure still requives knowledge of other, previons
opinions but ha or the docs 3k weceive The kuowledgs unciitically; be of the will insead
commider itcarefuity. in edocation., [ wonld argwe st thie doeg st meaw ot smdents. de
not need subject matier but cviber that dey Deed 1y be educated tp be coitical sowmds
wubject notier. Thi attitode will allow hem o avoid 1he trap of mindless rooke learming,

Moscover, 2 crmcial clement of shis shind adll is o0 mecognize stempts m
persunsicon in geder b0 respossd Gy thems in sach § way et you e not mawipeleied but
oputines 4o thivk dependestly. it is common that people wae permnasion ip convince
ollers, Fox cunmpls, advartiscments persuade people 10 bary theiv produst o Enllow theis
myler. n thim came, woe nead W be awase of these irasegies and shonld o allow
ourschves bo be meipalaed by them.
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Accouding 00 Stadey (Rid: 70), parsumsion is the act of Ifug agimest,
reasoning or appeal s infiwenoe someone i chavging ki or her perspective or opimion.
Feople wy %0 convisoe others #0 de things theiw way, w0 think like e think or eves
ehply iguore dhexe. We wob petMaAron Boiuiques o a reguiar basts, whather wa ntellze
it orzsot. We are, of courpe, ofien fhe target of permmasions as well,

Stakey (fid.: 72) explains parsumion teckniques from Avistotle’s potnt of view.
In the Art of Fhetoric {meaning perision theongh language), one of bin most famous
works, Anstofie sotes thal theee are theee effective lechaigmes of persmasion: as appeal
10 reason {fogos), x appeal 10 emotion (padkos) and ax appeal o characker (ethos).
Simdbw persasainn swniegies e among The most populsr and frequenily applied sodsy.

Logos of appealing to season is effective becomes mnat people e cowvinosd hat
shey are lgichl and rexsonable; yom axsume e you exgepe with things 1In 2 logical
reasonabie individwal wonld approech skings b M same way you do. Art appeal to
renson might begiu with somathing ke the Blnwing: ‘We all Luow that if we dow't do
this, Then that will occur as & resul’

Arstofle acknowledped that theee are mon-rational components of koman
behavior smch fhms logic cannot be applsed w0 everviling we de. Emotioual appesis are
made op of theee different approaches. First, it rpeakier hopes o affect others by
eupressiug bis of het pasaion on the witdect. Secoid, the speaker tries i get an emaniloual
respoise froms the listener. Thivd, the speaker eupresses bs o her own ewnptions and
works & B mme time W control seere of B lisensr Th take an example,
environmenial gromps freqoestty use thie appeal: “Many crocodde pobles cried hecaess
their mother was killed for her skin. Con yon imagine this happening to0 our children?

in addition, Atistotle focides 0 the chaacier of the speaker: appealing 4o
characsers achk n3 hamg mmeworthy, hosent andior felligem are essewmtial when
persunding & livener. The speaker cveates 8 e of oredibility by showing 1 wonthy
attitnde and belirvior swch thin be or the con be trasted and believed by fio lisener. For
izstance, flom ¥ experience n3 a morketing mavager for a wlephone compxay for 10
years, I Ewoow bow o make the custonerss trust e T always give them the best service
and listen vo thel opmplabuix.

Hare's final skill of critical thiwking i 1o view fssues froms u Jierant poind of
view asd wo provide a zew framenork comrary oo e comemt fromencork. Hence,
someone whe thinks exitically is shie s apply Mix or has knowledge in real lifs and adapt
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hiws of karsalf t) avery sinowion. For cymsple, oue who smdies sconcule agricaltwe
conld cresee new produocts from w mowerials whink have added waide. Doe w bin
ablliica in creative amd critical thinbdneg, be is aide w0 fhed opportaeities even I the midst
of difficub condithine. Fe con change gartags Into gold, to 1o speak.

The fowr akilis mestioned by Hae ore erpextial and sodents mast lomm them in
order 1o prepave dhenvtel ves For the Funre.

1X Critigues of Criical Thinking a0 sn Aisn of Education

There 2 some critigues or doubes concerning <ritical shinking ns an alm of
education so which 1now bom. 1 deww kere on Hare's disotasion of the sulbyject (Thid.: $3).
S (Roid that critical rinkiug om the whole does act exba, it &1, vather, simple gond
thinking in the consemt of a particular mbject or disciplide. Hare denlea this view and
mabwining kot oriticel thisking is generml dpes cubst dnce oo generm] knowledge envhlag
n3 o opmprebend a discossion and allow a3 .o wr see clearly i misleading elements of
il irgrinend. Prathesmore, Hie wiiles:

Ouns slwars naedn b0 know anough be underyiony] whal In poing an la &
debate; wory oiten, owever, o3¢ graeral inewisdpe will sllow w0 fellow »
discumien, and we cal 554 & 3 oorialn poisd Thad somesbing i polng PTORE.

Nad all principien of srpusand sre yubjact-sapacillc; weall distinefions can be
leorned im & comiexi-iroe way, and drevn s in any comiexl whore they mre
relevaml.

[ mpport Hase's opinion that critical thiskding in general does exist becanse fio
peinciples of mgument can be applied snywhens fs auy context. For eummple, whea
vioters liom 10 The cxndidos I a providential debxte, ey sl waderstand certain
peinciples of mygmment a0 that thay awe ahle 1) decids which arguman i cobareut, logic
ol fartual. These privciples s be the srme B cvery pec.

Momover, ha argmes that some oppose critical thinidng becanse of s tendency 0
make paople view things b o segaive 1ight rathed thas 4 pogitive Tight. A3 a result, they
will argwe with sach other and will not cooperme and come 80 a0 apreement. OFf comme
if ome Abways sees the negative shle of spmethiug it would be @ffcub for his or her 4o
cooperhe with others bl ot i rathe tiher, being biind to 3egative agpects will pat a
persal in 2 dangerous simation Eimce be o whe is 204 prepared w0 face wforesees
simatious.




However, Hure dniuks sthat this opposition docs 56 count agatust critical sinking
ar gk, only agaiual & centoln appeoack w0 critical thinking which I hostile amd
aggressive; indeed, it may be entively appropriate i many comenis b0 defer semporarily a
cwitical assesement until oo ks sgeabliched 2 nelotionehip and o stssosphere which kB
mpportive and cooperative (Hare, ibid). 1 wouid agree with Hare's position o this.
What is requived if we wioi 1) adopt critical thisking ac am educatioual poal i o be
awme of The Importanot of having a ympathetic attimde. Thin mexas hat we know thin
onr purpose i o find the solotion and mof create a new problem. When we prrpose
arguments, we de it with as spec amiode o herring others opinions and pevting
something good from thewms i ander to find 1 addition.

in adddition, Bailin and Siegel expiniu that sowe disnppeove of critical Winking
becamse it rejects emotions (Ballle and Slegel, ibid: 1900, However, shey argwe st
many critical dhinking theqricts mpport the rple of the emptigus in making ux sensitive
others' foeling So, even thoogh one thinks oritically, be or the mast still be conviderate
%o others’ Fesdings.

Purthermowe, ey waike that some people seject critical thinking becoms it
armmes i chxace of chjectivity and thos does nof idewtify The fact skt fro ndividual b
located in bis or her 0w stwotion, oxe that [ differemt from e of another persoa. |
wonld argwe we can will andin cbjecrivity withoot disregord e individml condition. I
is e that every person is undqbe as a0 individual and, thevefoare, W i difficall th vegand
Hhedr st & the some o twe of awother, However, objectivity alsn has ibs qows
foction i unitheg mawy opinions.

To concinde., despite all the critigwes., critical sinking b a emewtial akdill for
siudents. They will faoe rapid change and xm wnceriain world and a5 sch they mast be
Aaxible and creative in hei dought. They mmst have the ability to apply kuowledgs i
practical 1ife and not ist thay imowndedge become inert. Ik is common hes people know a
four shout 3 centaln fact but fank they caunnt wese it appeopeinksly fu their duily Life.

Forthermore, edocation cimed at critical shicking will peepare e stodents in et
they will have an open-mindod xititoude and the hmmility 1o lisios 1o others' opmiose and
arust it 1 their pwn simation; her on the ofer hand, shat kind of sducation will also
prevent there from being attached t) preexisting rvalid argnmets. They will hive each
i mbert a3 oAl oabe e pwowe of binsed snd fuvalid clnfes.




CHAFTER 3
ATTONOMY AND CEITTCAL THINEING
AB ALTERNATIVE AIMS OF EDUCATION IN INDONESLA

31 The Reulis of Crisiesl Thisking Tesin an Stedents in Palangka Ears, Conirsl
Eslimawtsn, Indoncsin

A avey (i the form of & questivunnire) wis conducied fu Palaughs Raya,
Cemral Kalimantas, Indomesia on April 2011 t0 messwre smdemty’ sbility 1 think
critically. The total sawple consists of 176 swedents hom four major waiversities:
Palangka Raya Usiversity (UNPAR), Mohommadivak University, The Falangka Rays
Semhe Ohaistian College (STAKN Palangio Rava College) and Clwistion University of
Palangka Raya (UNERIP). The panicipauts were presented with 30 mukiple choios
questions which were adapid from Starkey’s book Crivion Thinting Skills Sweorer and
the Ciraduste Mauagemeut Admission Test (GMAT) Sxmple Critieal Question. These
questions are suilicient enongh to measwre several sdlis in critical thinking incmding (1)
the ability b exmmine and evahisie sinntions dhat vequiee caeful aasessrent {mesmred
by 4 questiona), (2) the ability to decide whather the clxiu is valid o bixsed (meanered
by 22 questious), (3) the shility to judge opinious independently withia asachment to
previous discissioes or 4o ceriain public opinions (messred by two questions) And (4)
the ability to view issoes from diffesent point of view and peovide 2 new framework
which differs from the curent feamework {measwed by 2 questious).

In cnder wo wiabe the gwenions weove c3ily compecheusible for the Smdcus, 1
mads some sijmsiments o the questions. I dhanged the coneyis aud weding of e
questions and adjosted them 10 the ksdosesiza comtext, bot the centmal point of the
guestions remained the rame. FPor example, take question 4 part b *The very best
mothers serve Longhom Chili-in-s-can®. I changed this 4o: *The very bost mothers serve
ARC keckop® bocare sudents in lndosesia are ot Bomiliar wnk Lomghors Chili-in-a-
can (Fox details, see appendia).

The chronclogy of dxta elickation W ar forlows. [ choee respondents frato fowr
miversities: 12 smdents fratn oue elass i the facuity of wacking and edocation sciesce
it UNPAR, 52 smadents Beom two classes in the Escuiey of kaching and odwcaion scicuce
at Mubowvvmadiyah University, 51 smdents from twee cinsses s STAKN Palangks Raya
College, aud 45 swdents from divee ciesses s ITNKRIP. The dats was taken frnm ench
lamx by arking the stodemts 10 £ ot the guestioanaines.
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Table 3.1

Sradests with Gond Crithea] Think g Shadvats with

Pescestege of e Covecr | W6 pic T | 51| #0 A4 12 A -
Andner

Sundend 1 1 1 [] 13 " H ¥ H

I opted for 60 % ax the 1ine between good ned less critical thinking sldills becanse
inis n weall Enown penctice in Indonesin,

In the sorvey, only 33 smdenis conld answer 60 % or more of the gueNions
comecity. This means thot it we agree it the stxedard for good critical thimkdng is to be
Abic to AR 60 96 o Shove, then oculy 20 % smdems demouttrom this abiliny. Peom
this 20 %, 13 odemts condd warwer 60 % of the question property, 12 rodems got 63 %
courecd aond six shadeuts gt &7 9% comwect, bwo smdents gt M % ciurect, obe sbwdeut was
sbic to answer 75 % of the questionuaire comvectty ned. finally. ons sodewt got the
bighest score of 15 % comect.

The rest of the sampic (141 smdentn) ned a score below 60 % which means dat
they dn ot huve a kigh sbility of critical thinking. Prom shis group, 17 studeuts god 55 %
cowrect, 16 sudents conld wuswer 53 % of the qusstions cowrectly, 17 sudents could
ancower 30 % of the questions comectly and the rest (31 stodents) got 2 score in the range
of 20 % to 46 %. For this laxt cxbegory {20 % to 46 %), I combine M0k op to 46 %
becxoes panticipats in dds range got scom below 50 % which is the lowest sooring
group of the survey. The pher groups, by conwsat, I do nol combine bacause ey wers
the ey percentages 0f the v,

Table 3.2 Comectuarwer for skill 1
Sample: 176 people
1M One
Cuueation Number 1 i1 T3 26
Husber of progie T2} 131 106 s |
anawered acrmecily




Tablz 3.3 Convect maswer for skill 2
Sample: 170 people

1 1

Table 3 4 Couvert suswer for skill 3
Sampila: 176 peopls

Sl Threw.
Quesiicn Nucber A G
Number of people ancwesed comectly F 111

Tabde 3.5 Convect auswer for skill 4
Sample: 170 people

LT Fou
[ Queation Namber 2
Humher of people snaveesed comecily E 2

bt [

From tables 3.3 - 3.6, we can fnfer that question sumber 1 for skill 1 gets the
highest sumiber 0f cotect iitwers with 173 sespondents genbug i vght, while question
rmmber 20 for didll 2 gets vhe smallnxt somber of corect axswers from 2T respondewts.

The reapoudents have becu fu education sture alewenty school but still ey
ESem waibic 1o Spply el knowladge to 0olve the problems which were 34 for them b
the questiomsive.

1 want tp sake clear that this siwvey requires many imperovements, sl for this
regson T would weadly escoumge oy researchess to nothect sitpitar data in onder 1o
determine smidesss’ abilities 4o fhink oritically whather in Palaughs Raya or fu other
place in Indonesia. To do wo, [ kave wothe mgpestion for obers who would canry omt
bl o' wea=aoreh,




Firsly, 0 v haportawt by use & peoper defiwition of critical deinking hecaime we
can ouly mearmre bassd on the given definition. it we do not ose a proper definition she
we cannol meamre the abiliticn comecily. L skis research, the definbtion tht [ weed for
critical thisking ie skot of Wilkiam Hase. He wiites ikt someons who thinke critically
shovld be shic to idewtify and examing azmmptions which 1 bidden. Critical thinking
demands some specific ssinedes cu the pan of the smdents: (1) ability tn examine xud
evalnote simations this meed cucful assersment, (2) the ability to decide whether the
elaitn b valid or beeed (some argmments may ot be pelevast bot wncritical persoss may
simply aoccept them wikhowt forther comsideration), (31 the ability to mdge ophiions
indepenenly without sstachment 1o previous discussious or cennin pubbic opinions.
Willinu Hire arguss tlon it is crecial to vesinl the impoaition of idess xud 4o avold being
convinced of idexs which are takben gotmted i the prevailing inediectml ned social
climme (19000: 90). Thiz skill is impooss becawse previpus discascioms do nod
necessarily coxtain woe or valid as sgmments ned po we maet be carefol then we 48 ot
base our baliefs ou invalid propositious, Fiually, (4) the ability to view issues from
different points of view and provide a new fromework wiich fs contray to diffess from
the oomrect framework. Hesce, someone who thinks critically i abic 1o apply ks or not
knowledge in resl life and adapt bito or bervelf to every simation.

In ovdex 1© concinde ou the mbject of the proper defibatich of critical thiskding, I
would suggest tion shree ount be cooperatinn between wany Falds of sdy. As &
consierstion, I peopose the definition of critical thinking tion I imve explained above i
chapier two. Vaioas experix from different fiekis each as edncation, linguistics, culinnl
miedies., prychology ned rocial pmdier shouid dircuss amd reach an agreemeat. sbont the
definition of critical thimking specific 10 Indonesta slace Indowesia kas ks own coxtext,
backgrrund aud culre wiich e certainly unique xued differ bom Wnse of ol
connaries. Besider, by rinting together, they may murwer the question: Wit do yom wamt
%0 mesture in & critical thinking kst aud what is the best tol t wse? By iuvalving a
rmmber of expents oy ot of view will come wp and the research. will besefit fmio
i meedisciplmary approach.

Secondly, it is impontamt tp have & penper opetstiouatization. When resemichers
have proper operatipnalization, dey shonld imve the right trasdation from definition 1©
fusatinn, Fa other woeds, the questions was tepiescut the defiuition propedy. The
researciers shouid sasdardize the question and shes must ke care thar the question
capable of measning the ahility of sdents o thisk critically. u tion scuse, they weed 4o
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e Ay OF the: fact dhat the sem ahould be shie o measwe the oritical triwking ability i
real Tife. The resemchers showld alwo emify weing the critical thinidng e they ase
mearmring the competence of sodests to sidnk critically. The mast impontant siing shis
shonld be sealized ie 2 mathod of jsping G Geting caitical thinking wo thentwing
snidents' COMpEieRCe.

Thirdly, the resenschers murst have a methodologically critical attitde. They mash
enmre that the rest fanctions property. This meaas that the insimment i 3pec ific enongh
for the task of meamring. If jomeone gets a bow of score this means that be or the kas
less ability 1o think critically. Ou the other Tand, if someose passes the rest this means
tion ke or the b shle o think critically fu veal Hfe. The vescavchers alsn meed by ke care
fion the wumber of quastions fu relisble for mexsriup the crifical thinking abiliy.
Fershermore, we mred to have centabnty shis the questions b the <xitical thinking rest can
be aalied 10 large sumber of Idents from sy universities ned st it witl ot genenie
diffesent effects depending on them. in ofher wonds, the remmiits am always the same i
differeut senings mud barger populations. Fu tion servey, 1 e au adapied version of the
test From Stawkey aud the GMAT Sawple Critienl Question. OF the 30 questions, thee
am jost over 20 thot test oo skill two bocxome skill owo b the must complex ome which
noods to be represemied. To diffesentiste between val id and Dimted arguments is crmcial b
developing critical sinking abiliticy becanse we cansot take for gowed that ofers bold
iwbinsed ppindoas. We swist evalimie evary Opiulie we oo Tnth coutecy with. Bissed
opindons sill fucresse the visk of waking o ned decision awd peevent 1 fom cvalating
objectively. However, fra au impmvemest, # wonld be deziable shat foture rescaschers
#dd score questions on skills one, doree aud fowr.

32 Awienssny anil Caniral Thisking of Abarnative Alms of Edueation in Tndionasls

The data presented above shows the shudewts' shility to think critically. The
survey wat conducted at four universities ia Palangks Raya, Ceptnl Kalimauten. The
resuks show that ment of stodemts in o onbrersities in Palasgha Rxyn ame sot capeble
of dkinkimg caritically to a bigh stabased. We do not, of comme, keow whather we can
geoermie dats for all smdents in Fedowesin bared an this bt all levels of educatiousl
institntign in Iedonesis are based on the spime opnstitntion (see betow). This might give
sOMe heasond b belisve dhow the: iwiversity s Takanin, for instance, of ofker wuiversities fn
Indonesia will provide the same resuks ap the oniversities in Falangka Rava. H it hn
indeed the case tion the mapoeity of Eedpbesinu smdents me unsble to dose critically,
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then we et devite ol Mbeution to this an educatiousl pricdty fu ardar 10 develop the
mwdents' copabilities.

It is perkaps beipinl t0 provide a briel overview of the papose of Indonesion
rational education. Isdonssiay motioral education is based on Pancasila sed e
Conatitetion of the Repwblic of Indowesia from 1943, which is rooted in the meligicas
valuss wud ootioual cubee of Indonesia aud responsive to e demands of e changing
times. To realize thess goals dre rapposed 1o be e pesponsibility of ik whole society.

The papose of natiowal edwcation 3 et oot ks ¢ Constietion 2002003 ox
rational edwcation iswo develop ddlls and charecters 1o reirforce the waional digeity and
clvilization (2003: 3). & also fwctions o develop the learwers’ potestial fu arder 4o
becomie citizans Wi have Enith and pizty o e Alvvighty Giod as wall as cltizess who
are noble, heahhy, kmowledgesble, capable, ceemive, independent, democrmic and
ncoomutahie.

The mational edwcation sysetny has 3 vision of edwcation i a swowg and
msloiitative social instiowion slmed o empowsring all Indoseslan citirews in onder w0
becouse capahle sur proactive so dhe desands of changing slmed (2005: 24).

With didr vision of edwcation, the national edwcation sysiem has i following
pioled tniszions: firsthy, %0 extend the egual opponmnity to ottabe quality edwcation for all
Indonesian people; secomdly, w assist and focilites e poeatial developrment of the
naidon a8 whole feom the cradle bo e prave fn oider th realive & leavwed soclery;
thivdly, b impeove dhe readiness and dhe quality of e educational process to ppiimize
e formation of a moral pasonality; founkily, v =ssbance pofexdionalisn and
socoumtability of educstional ismietione as a civilzing cemser of wience, ddl,
experience, mtimde awd valwe base on mational med gicbal standaeds; and lastly, w
coypver connmenity participation i poovidieg s ediucation sysiess bassd on ke
mizeiple of amsomomy is ke comtext of e Unitary Repwblic of Indosesin (ibid.).

Tu the Fust chapter, I cmphasized she significwuce of formulating e aslms of
education explicitly because i will help w0 foows people 0f the importaat Aspects of what
i3 10 be done i3 edwcation. Addiionabty, It will Timit i potential of exianecus ends o
claim shemselves xs nitimaie ends sk have, in fact, nothing s all to do with sducation.
In skix semne Indonesis hax already anticalate the sl of iix sdecational sysiew in e
Constinwion 2002203,
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Mowegver, in dhe Bust and second chapess, I apeed For e bapovtance of
mmonomy and critical shisking a3 aims of edwcotion. 1 sxpleimed o w0 base me
monomous i ome of ke key ingrediests requived 3 order o have comprebension of e
regson why of wabteve, tince f ose dots nol cowe abold chooing hie or hew disection
from among mexy different options be or e will POt have exoogh coriogity W acqube
an mudersinading of she et of the maer. By being sutosomots oo will have the
indepesdence and confidence to sdnk and do somesking for themaeltves; Tea be or
must aise ha informed sbowt i Ege of dioices w0 be or the con choose hased ox
rational consideration. Therefore, be or the seeds 1o be able to thisk critically. Awsonomy
and cotical thivkbug are i closely relsied. To become anboaodod e peeds o kary
how o tiuk critically and vice verss dhe critical thinker miat be MuoROONMS,

The Constimtion 20hX003 mentions that i sxtional edwcation syaletn hax i
five goals and ot ahove. I bebieve th all of et mistious daond suennomy and
critical skinking a3 shelr mals fowmdations s arder 0 be acoomplissed. For example. i3
order w0 Eacilibute dhe pricntial developucit of the uation x1 & while, every citizes hea b0
becoils asonoiuis i 30 fir 2 dbey horve e independence and ombwity requised o
determine dhelr decisions based on mtigual jndgment. In sddition, if ose wants w0 reach
an optimal level is his or hel thessl pervonality, be or e msast kave be able w0 operie
with omtosomy aed critical sidnking because tomeone who Always depend on olhers s
desevminiug his on her decitions cxuwnod hovve the ability ty coowol his or hex behwvior
becomss it in not audorsed v the fuside, Tn oher wouds, bis or her valess aee imposed
From cwiide and do pob ok G his on ber owi iederstaading of e sibers. ot hond
Perthermore. pervouil aviowomy 3nd critical skinkdeg will eslance professionaliom and
socoumtabiliy of educstional ismietione as 8 civilzing cemser of wiemce, ddl,
eupesieuce, mtimde wud valne base on uational and global standands. Lasily, it mentions
o the mission of edncation ks 4o empower commmity participation fn peoviding am
sducaion sysiem based on e principle of Mooy in e coutet of e Tuitwy
Republic of lndonesia. I wonld smggest citizens will panticipxie optimally if they have
Ability to comcimde the it ows decisions amawy mewy choices hase of rational jmdgment.

In 3o T o2 avboomy oed critical Whinkineg sre wol waiben =xphcity fn e
Constiowion 202008 it docs wm smphasize thees valies 2 the shms of sdncation.
Therefowe, based on the arguoncuts above I wonkd propose that swonoory sed cxitical
tionking be adopied a3 among the aims of edwcation in Indonesia.
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33 Concheyinn

Tu chunpier ces, | poinbed ot kot having un s bu crucial 1o giving clear divection
o people i life in geweral. An alio or goal will give someose energy and motivational
power s lis or bel actions. BEdwcation sindlarly needs aima b5 #3 Implementation sinoe
they will fosce edocxtors 1o focas of ke Important goals of farther edwcation. Moseover,
ahey will Lo e sbiliny of cuwaneous suds 8o claim shemselves ot Db e cuds it
have, In fact, nothing mt all 0 do with edwcation. Acconding w0 R.5. Peters, the
eximneos cuds of education ae extrinsic o the tee goals of the activity. He argnes dat
the intrinsic Aith iz mpposed 90 be i witimate alme br sddition, Peters expleias that e
inwinsde aim of educstion is based on ke explvustion of what is tp be educated bo the
siuddent. A educated person is sooeone wik) midersiands e reanon sy 0F e oobers.
In piley words, ha or she s able to grasp Wt principles behind subject matiers And bas
been mads compessut in velating such subjet maners ty veal Life. Pusthermore, Pesers
say3 i romeose cin be called edwcaed i edwcation kas socceeded b5 givimg bl or ber

e desp fusight s sercdtiviey vequired so cuahle hioy or hea b0 gradially develop new
atini=s and mentions

Moregver, | argue o ancowomy is ol of ke Alms huponad o of education
ot we need o consider. Autpuoumy vefers o the motivity wheveby pue gives oneself his
or kel owm laws. An aolosomons pereou is tomeone who bay e fheedom o coose Amd
40 onlinct b ow bt own B il teiorforenoe Boim palers.

However thelr 3pe some critigues of xolonomy a5 an educational Jitn st nead 10
b waken him socoumd. The st valies Froo ke fear v e notion 0f atnnonty will
poteniially med one o An emreme form of Fobjectivices wikerebry choloes ame hased o e
desires of i moment rater thas on comsidersd jodgment. To avoid sobjectivism, my
Aprecuseut g03 B0 the view et o 1hoUld Dese his o Ber JUkOoOiNy b whthowad
reflection. Theowgh mtional reflection, the pribelples of argumewtation, which ase
objectives in waiwve divd valld weywiese st xuy time, s sevealed. Bducatdon plays am
importamt Tole base i establisking one’s rational consideration

The sccomd critique comes from Michel Foscmit. For Foscault. as poinked oot by
Marghal, the quent fol personal amonomy s nesless sice it masks ibe foct dhar any roch
periona haove been formed by political acts. Foocmli's critigua provides a good lesson
i one wu be ewave and not allow swinnomy bo Eall fwo & sew fowm of sncial coownl,
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sociatization and furocwiuation, hea ssonnmy is nouetheless 8 pood coucspt as an aim
of edocation.

Eeconse sosomomy and crivical linking are closely counected aud supponed ose
ancthes, i3 Chapter Two [ proposed oritical shatking a= a complimentary sity of
education. Slegel sheractersoes the critical thinker a3 one wiko Is appropristely moved by
reraond mid her & sastery of splotde oriterin Foch o TeRSons ML SN & CaTtATE
wiandand i3 order %o be jodged ax adequae; that is, rearons that wasrast heliefs, clelms
acti actions.

Theee me weveral masons why oritical fiodkimg appears a3 a Cwedamental
educational steustnd, Forstly, much-publicized seports show shat mindless rote Jearuing
will Fieds & place in siserms classnonss, whereby shwdenis are incapahle of piacticing
thelt imowledge of problem soivimg aud are noe Apprecisted And treated A5 persous with
iuselleomal indspendesce. Secondly, dhe commonty held balief s studsur ot have
flexitillity, coentivity and aotomomy which they can ablein theongh critical thisking ks
prepavation fir am wncctain fubwe in dhe would. Thindly, coitical hinking has abways
playsd an essewsinl vols fu she ratigual tiadition of educational activities and of
mathematics, science, 1ikaratee., ant, hisiory, etic. Fomthly, ik will provide smdents with
se-mfficiency mud prepase them adequately fol adwithood. Lasty, critical dhinking
shovld be promoied in w0 for 23 wh regasd domocracy a5 & vaimeble syem bocmoae 3
dempcratic Hfe, dhe citizes wum be capable of coitical anatysis and good seasouing
coscenuing political Lsuies and public policy.

However, there e some critigues or doubis concerning critical iinking as am
fitn of edwcation. The first critique s that critical thinking on ke whole does noe exist. [
wonld argoe ca e confrary that critical thinking done exist becamse the priheiples of
mpsend caw be applisd anywhere in any opmiest. hiowecover, come pppose critical
fioiking becnose of iix tewdency %0 maloe people pee things i 4 negative light roler then
n positive one. 1 would agwee that if oue atways sees i negative side of ikings it would
b ditficuit far hito or kas w0 cooperase with palkers. bt in comrast, being Blind o e
negaive aspects of plenomena will mit one s A dangesons position sheoe be or the is noe
prepawsd bo fece v fonesecn =i ustions.

In addition, come disspprove of coitical dhinking become ¥ rejects enptions. My
meply is 0 mgne Bow cven when olw shinks cridically olw doss ot refisln g
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cousidering dhe feelings of others. Punthersunre, some people sejeor critical shinking
becwnse ik axmmes the possibility of objectivity and sua does wol identify ihe foct dia
every individual hea bis or bot own Hmation shat is differext from thet of any other
porson, br my Opiniow, we can il be objective withowt disegading individwal
condibons. It ks tree that every persow is waigee a3 xn individwal and fhat, thesefore, it is
difficub 40 regaed dheir sention as dhe snune as st of snner. However, objectivity abso
Twea i3 0w fomction in tniting many oplsions.

It Chapler Three, [ pressoted he vesibs of oritical shinking jenty conducted an
sndents in Palangin Raya, Contral Kalimanton, lndosesian. In e test, dhere were given
30 multiple choice questions. From I respondents, only 35 smdeuts could answer 60
% o more of the questions conectly. An 80 % in determined us the Bweshold in
distingmishing bedween a good level of critical Winking and lower level critical thimldng,
ouly 19 % of smdeuts who tnok the sess can be said to ave & good Jevel of cxitical
kg

1 oucst wrbimadt thart we camwnd allow whedher iheve remds cau be pencralined far all
atudents i Tndousal but Sheve may be a texson For thinkiug dhis piven Wt the whols
sducstional sysiem of Indonesia fn based on ke Constmtion 207003, B shes remilis
hold for the whole of Indonesin, then we s give priciry tn developing stdents*
capabilitae to thisk oritica ity.

As u resuh of these Fudiugs, | would peoposs sawne allvices on inpioving e
cment simation. Firstty, | parpose critical thinkbng sed xotonomy as prlmery edwcational
alte in Tndowssis @ should be exphicily maeed in the comtimtion of Indonesing
rational education. Secondly, | wonld emcommge mowe stwtisfical remearch in onder w0
determine wether it is tree that the comest coustition plays role i3 prodwcing waitical
piwdents, Subsqueit Testaichers nwst alio investigae: whesher Sviyy school and
oxivernity is Indonegia will gabn e ma resmbts 33 the resuit is Palaagka Raya in o
of caltical ikinkay. Lasly, I jecomnesd st & pllid project be onadecied 8t cnime
oxmiversities in Palaagka Raya, for isstanoes, to make <ritical thisking and aoiosomy e
aima of edwcation I3 shess wnivessiticn. [oned om shis ard e ey findinge and
concimeions discaseed in this smdy, we will be Able o soe the effects of sock a project ox

aideuts' sutnnonyy med coitical thrinkiug in v or o yoars
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Bvi Marizi, (13072022 14:27)

Critical thinkiug is a widsly accepied educations] goal. s defiuition i1 copteseed, but the
competing defmitions cxn be wnderriood 23 differing conceptions of the same basic concepl:
caelnl thinkdeg directed 0 2 goal. Cowceprions ditfer with reapecr 0 the soope of soch
thinking, iee type of goal, dee criterin and sovms for thinking carefully, xnd she thinking
components 01 which ey foons. s adoption &5 on educational goal has been recommewded
o the basis of respact For students” sutouonyy xd prepariag shedents For saooss fu life xd
for democratic citizenship. “Critical thimkers” have the dispositions and abilities that lead
them w shink critically whes approprime. The abiliies can be idemtified directy; e
dispoaitions. fudirecily by comideriug what fackcrs contiibuie t o fupede exercise of e
ahilities. Standandized tesix have been developed g0 axsess she degres & which 2 peson
possesses sk dispositions xmd sbilities. Edwcstional fwiervention has been showa
experimentally 10 Improve them, particalarty when it incindes dialogoe, aschored lamimaction,
md menscring. Coutivversias have siisen over the pensrilizahiliny of critical thisking scroas
doowina, over alleged hins iw critical thisking theoies xad fustruction, and over e
reha iowskip of critical thinking to olker types of thinkimg-

Beipikie kritis adalah wjuas pendidikes yang diterima secars Mas. Definisinga
dipesdebuns, setaps definisi yung beraning dapat dipshani sebagal konsepsl yang berbeda
«dari komsep dermr yang sama: pemikian yang cormat dismhize pada sorto tojwan. Kowsepsi
berbeda selwbangan dengan mang lmghop pemikiran tersebot, jemis atjuany, lorileria dan
norma waiok berpllcr demgan hati-hati, don kompones pemikiren yang menjrdi fokosava.
Peperspaunya sehagsi ojues pendidikon einh divekomendesiicas bins decar penghorsosm
tethadap owonomi siswa den mempersiapkan siswa waiuk mkses delam hidwp dan watuk
mengarchicas mescka wowk berplidr ot pada sax yang epm. Kemampuan dapm
dlidewtifikasi secara langrong: disposisl secara tidak lawprvag, demgan mempertimbangkan
Enktow-fakdow apa yang berkoutribin] sw meuphambed pelakowasn kemampaan. Tes sivedne
teldh diembogion wnwk mendel sepok mona eescorang memilid  disposisl danm
kemampunn terssbut. Tntervensi peadidikan wlsh dinmjukkas secars sksperimentsl watuk
momperbaikinrya, termbuma betilo it mencimp dialog, faswolsi  berisbwh, daw
pendampingan. Koowpversi iish surcul stas gensalises] pesibivan kvitls di ssliwub
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doowin, ates dugass bizs dabwn seori dan fuswuks bespikix keits, dow stsw bubuugau
pemiliran kxitis dewgan jenfa pemiliran tainara.

Bvi Marizi, (13072022 14:22)

Critical Thisk g (Smaford Encyclopedia of Philesophy/Fall 2020 Edition)
TwiprAiptato stanford edw/archivesTall 200 entriestritical -shinking!




Crbtienl Thiking Tt
{Originsl Version)

1. ¥ow condocisd a snccessiil job sserch, and mowr b three offers fromn which oo choose, What
drigs e you do 50 sl Thorough by vestigme your porewt il emglorers?
n check ot their websies
b.  wrsich the mews 10 see ifthe companies s mestioned
< resewrch their Avencial shentons

L. Every Monday. your ixacher glves you u bz on the reading he ecskpeed for tha weskend. Sinoe he
typically sccigns mt deast 30 pagee of textbook reading, the guirzes s difficalt snd yom heve mt
onen ot graces on thewn 0 Tar. Wihich antwer repossents the best kiea Forr oroub keshooting. 1his
problar aad Mnproving youc goades 7
p  msk for e nesigrument sarfier n dee wedk
b. schedels In eovs dae on Saucdey and Senday for cending and studying
< st i i heoaer o ey o IMlomday weonading: bo o over the reading
4. gt s pood might's deep and et 2 good hosldars hafnm the quis

3. What is the bast coneiorion for the srgrment thet begine, “The ofher sight peopls in oo dleee . . "F
i Do et i, iy 1 abualld ton,
b Iive i apartrmes o the: south shde of s, 50 1 showld Tive them wo.
<. who siudbed Jorge's notes got [Vs, sol will gea o D too.
d. s mat the: newr principal Ko himn, o T shoald vao.

o. Which one of the: following i NOT s sxsnpin of & parrsenion acheiogue
K Tigress jowns s aviilablie & pour local Megn Mt store.
b The very best muothers v il dvioseoimi,
< *Viose Bor v, and [ pronidee oue schoo b will inepoove. My oppontiin jult wait w0 out Tha school

skt
4. Dwrtiees wot ooly ook batier, bet they i better, 100,

5. Which is & soend

n Jhad a deesn chet T ot & D om sy binkogy onst, med 5 come i, B 1 want 40 do betier mext
thaee. 1 el 10 heives & w000 oot v vecarn.

b. Beth wanted i become o beter drbver, 50 ahe took & drivieg class and siadieg the Motor
Verioks mansal. Hear delving really Impeoved.

& Adter a sromg wind stomm last Ociobar, all of the lames orare off the tes, That i ofem 1
becarvesy that wwind i wrhat mkoes 1he lewves Ml

4. Whes Mux salived he was caidiing 5 cold, he snod teling Colll-Gog-dowrny . In fonr duys, be
ek mmch betinr, theslcs 1 the saldielige dwriry.

- Yoo mre rying to decids whst oo (o bay. Yo wiale 2 chart dmt compares & T90-Bemier BpOIs car, &
two-door asdan, med L oiei-STNY in dese categories. What wosld sot be o sobebln choion for &

i

mileage
pretiure

sTm
5%
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4 snegs capacity

T. Which sacsaer bett cepreser & & $30m kow 1hat has beow decided by enotlon nlone?

Yoo hatw the winter, 50 svan though you can't sffied i, oo tales 5 vecation o the Bahamar
The schisl shas down alver n bomb dhie.

Your compeny s thind-qraner samings wess mmch higher than prediced.

;i':;miuw mdner, 30 pou wisich 1he sds [n powrwewapapes. and buy one whes K poss on

& All Gemnen philneopham, except for Mary, sre: idealints. From which of the followisg can the
RMErRent above ot propecd ) exemed T

Excapd for Mar. I sonssone b 2 kealb phd ioscpher, then e or she D Geramn.

Miarx is the anly ooo-Germen philasopher who i an e fiet,

IFa Gevvian b an khealbp, then b o she B & philostpher. 25 kong & ba or she Lk not Mam.
Miars b nod an kdewl i Clarman phil kosopher.

% Yo resd 0 oy i 1he sewripeper about sobacy nepotdatdons 1nvolving public oraneportation
wuriers. The workers am dresening to go on siike naroer if sheir danands for higher sages
md betinr bemeiis ww ot et Wit repencents an infevce sode from this somario?

n  Healdh insavancs premdennd we very expomlve.

b. The cost of zas will meke ticket prices inoresa in te et fer woels.

<. Poopls oo ride the bus abnn i inolr for posslble altaretive wananrsios.
4. Emplopecs never Bk o meet sabary demands .

L. What i wrong with thix g *Yom el we msed & new regaincion to-costol sir polision? T
think we have nirendy got 100 Dy reguintions. PolkKicises Jest ove o0 pass wew ones., and conicol
™ rren more thes they alesdy do. B 5 soffocsting. We definiely 40 sot mend axy new
repulstions.”

n.  Tiw psron speaking doesn't cars sbout the svironment.
< The person speakling & caoeling For poltioal ofife.
4. The person speaklng docrs wot usnderi md pod ution.

11, Whet should you NOT taly o wihen kg n jusigmees <al[?
L imhion
b. common senes
o pouly
4 peat enpeionce

1L, Which &= NOT » valld scgurseon?
p.  There wre iz cams of enetoss in the paniry, and annther foortzes # the bassmest, There 2
mmﬂmlnhﬁmmr:huwr“ﬂmhm
b. Everyome who was morihboend on the Interstste yesiendsy wia e v work, Frith ws onshe
Intewstate. Faith ores lsts i ovore.
<. Humag Hves [noither Eaatis Chy, Entiad, or Kaosxs Ciy, Mlsowsd.  he Bves I Kansss
thewny e i an Asewicas

apTm

! [l
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b. Feopls im colder chmses e happier than thoce: i wanmer cHimces,
<. There sreooly happy people ta the Antarcric.
d. Thoss in the Amtsactic whae scored high om s happimess ranary probabily lie S,

Z1. Which of tha following i & somed srpomest?

B ] god s A om the . ] was ceally tiead bt pdghe. shough, sed 1 bacely studied. To kesp
ging A*a, I need in sop eautying so herd

b. Your car 1 wot cowning well. You jun ohed b new mechanks when pow nesded m ol
chenge. 1 bt he: i the rewsom 0w a0 heving o troutrle.

<. ] v ot vacuarned b wesks. Theos bt snd i all over g Tloocs., med ay allecgies s
actimg ogr. K 1 want & Clesser honse., 1 moad in vacomm mom:

4 mliﬂllﬂﬂllmhﬂewmiwuumﬂnlulmdn;m:mu
Asivirivcs | gt placyotts im 2003, Thee Bl S will ince the: aaries,

Bl the paieringwigils kel swiororrs then fiad ok o oo

1 abwicys knew | waited w0 ha o miciee bhokoglet. Whea ] was slx, ey perents ook st 10 06 Sqaeciunt,
md I o hoolond. Bot & o5 in collnge, whes I pot to work oo sn ocesn esesrch croise, et 1
docided w specialize In occamograpty. Ths b wad aporsorad by the Plackion lnvelpative Sarvice,
mnd our goal wes to-collact & mony diftaent types of the microscopic pleets and snieels 25 we cookd,
m“mmﬂiq.mhmmﬂmmuﬂ!mm
D growp was Hvided o twao teams. snch respontible For getheding n different type of plankton.
Wﬁhﬂhmmhhﬂmﬂm was Tecinting. We messsed the
1 i the waler 10 determnine where, sed in whet quastity the phyoplekinon see. This
worked well becarse the wner wist b0 olear. foae of sediaent sidl con anvioambs.

I, What i
i another s foc chiooophy |
b. amicoscopic plant
<. & wdenoscophs sl
d  atypeof fish

23, The snthar says her growp was restigsimg whether mvore: fishanmes inthe ses of sody ekl
B i poaithve drmpact o the bocal Soonony.
b. depieted the smpply of tish.
<. e avore work for awiibe bokegiss.
d. nnegeiive npact on te heaith of the soromding wakars.

M, You want 10 sl your thees-yeur-okd car and by n new one, Wihich webiie wonld probebly give
o the beg [indformnt v o how 1o sall & wed cac'?
desxiling foc a higher prics
b. wwwhetstmsinecdwne g poorides fise conrmnur and Tesimess sdecation; consslt we
beefors pow gt stanad w0 your new basbeesst
e, wwwnrwwhesincom: nrvach vy mskor md moded of Dvieoi” s Intext offecings
4. s oarbeyingtips.oone everythlng pow sesd s kaow bafops you shop for po e cal
5. Which enpl et ity b weakest?
b. can'y wear niy new shit tomoroow because it ta in the wash,

a4




o Jws's hoorenek was Inm becas i weo not oemed 0 on time.
4. Wadowot have new wouthooks tris yesr becare the schoo | budget was cw.

5. Which of these problenys b mom svers?
n Yowr profacsor is rick sed mirse class o The mornisg yom s sopposad o ek n b exmn,
b. Yiu Loes teacdr off your schedtibs sad foegat €0 stody for a bl socam,
c. Yoo can’t find ooa of G bookcs yoo oeed &3 sindy for o big somn.
4. The big exman 1 harder than you thought & wou ki e and [no kedes n saction you <id bat sudy .
17. What i the mort impordent sasnn for eveinsting efermstion fomd oo e ntrnet?
& Authors who peblish on te It ane ypically less skllled shan thoss who publinh o prie.
b. Wab orciars aw wenally bisced,
<. Anmmphlﬁmhhm there s he pewrames that what pow are ronding b
rothinl or
4 lnhwhhudhphhﬂmﬂwmmmdmhhﬂmlhm

5. Wha 15 wiong with the Eollowing anpuinem? *Wo should ot change cur gonding syatens 0
oumbers menad of bstinrs, The seoot thisg oo keow, they oill llon onr mumes. soray med refer to
s by numbecs, too™
n.  The conchrsion b the antreme,
b. There i mothing wrong with the srgoses:.
2. Simdets shoold wot here 2 sy in the type of grading sy for their schools,
4 Indoes not explaba why they what to g1 okl of ke grindes.

Qi lans 29-3 2 baseill on the fallawing prssnge.

If highwiys wens westricted o care and only thoss ruck whh capacily of ket than B tond. wwodt the
truck traffic wouk] be forced to 0on ootsids bighersy. Sach 1 adection io the oooant of eck oxffic
weni A oncheca the: chelr of coldbeloa 0 bighway.

19, The conclsion drawr iothe first santance depends oo wrhich of tha folloering aseonptioos?
i The rosds cusside highesay woukd be 25 conveniont 28 highway for st drlvers of wack.
b. Most rosds patskin higherays sre pot maty i hands ioack oreffic.
<. Mot wucks than are curvantly ranning In highway have 2 capaoiy of neone than 8 sond.
4. Cors are ot grozeer dak of becoming Invodwed b ool ions than are inecks.

30, Which of the following, i wee, woukd most strengibon the conolelon drawn in the second
sapEnce? 4 {ars with ncapacity of xve than £ ns me almsdy srchoded oatside
b. Many drivers of wwoks would rather buy inck wih 2 capacky of ks dhan B sons then be
excinded from highways.
<. The narwber of collslons thet oo mear highwies bat deonswsad b recsnt pean.,
d. Timdcs thet heve u capacity of svae then 3 tnos casse n Sispmportioostsly lrps namher of
colllshons i highways.
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Cibtird Thilsdcing Tret
(Miskilied ¥erslam}

L. ¥ow condocied 2 snccacsiil job seerch, and mowr b three offers from which oo choose. What
n ohechoom theie webriees
b.  wrsich the mews 0 see i the companies s mesiooed
. ressmrch their finsschsl riimetioes
4 apeak with peopls who work for them alneady

L. Every Monday. your ixacher glves you u gelz on the reading b csipned for tha weskend. Sinoe he
Upiﬂll:r assigne m least 30 pages of textbook reading., the qeizzes s difficelt md you hare wot
mﬁ; mh%mmﬁnhﬂhﬁrmﬁhﬁ:ﬁﬂu

[ ﬂhhmmlh*hlhaw&

b. schadale in more time on Senodsy sed Soeday for sading md sadying
< gea o s hosr eachier om Bloodey mocnieg 1o g0 over the reading

d. getn pood night"s riespn snd ext § Eood bresbofiat hafrs the qoiz

3. What is the bast coneirion for the srgrment thet begine, “The ofher sight peopls = oo deee . . P
& Ie meeatbnlls, 50 | shoeld too,
b. lbre im sparowenis oo che sont side of wm, 5o 1 shonld (e e @o.
< who siudbed Jorge’s notes got [Vs, so[ will ge1 s D toc.
. wrim st the: new principal Ko himn, o T shoald vao.

4. Which one of the: following ia NOT s sxsngds of 2 parsseninn ochedoue?
n. Lo jeses moe vwilnble st o loce] Megs Mt sore.
b The very met musthers ook with A kit oy,
¢ *Wioro for me, wind [ pronidee oo schools will mprove My oppoindnt juast & e to ot 1he school

skt
4 Our thres wcd omly neck: betier, not they cide beier, i,

A Which is » somnd

n Dhad & docwn that | ot & D om wyy biobogy cest. nd 3t canes tnes, I 1w wo 30 betier wext
the. 1 el 10 heiwes & D00 it v dvecarn.

b. Beth wanisd in become o beter drfver, 50 ahe tooke & driving class snd sadiedd the Motor
Vericoks mansal. Her delving really Impooved.

& Adter a stromg wind storm last Ociobar, all of the James orare off tha tees, That i o 1
Learnd chat wimd in orimst salies the leaves Tall.

4. When Man reallaod be was cmching n <ok, ha saresd tking Telnk Angin herb. In Foar days.
b felt mmch betinr, theslks o the Tl Augrini,

4. Yow wa trying o deckde what oad 40 bay'. Vo weaks & ol thidt COMDERS & 1W0- B3NS0 BPONE G, &
two-door asdan, med & oini-STNY in dese categories, What sosld sot be & sokeble choion for &

aegocy’?
N price




7. Wiich seswer best repreasents & sitmatinn that bax bees dncided by ssvoline slose?

& Youw hate 1he winter, $0 even though you can't aond iy, you iske 2 vaoation to the Bahsoes

b. Tha school shots down sfter & bomb deset.

< Your company’s thind-quecter entmimgs were much higher tean peadiceed .

4 ?:nndmmmhmmruwﬂ:hhﬂhmm.ﬂhﬂjmmimm
sk,

All Gamn philosophers, except for Mani. soe keallsts. From which of 1he following cw the

L Exceptfor Mecx, i soossone = an e fiar philoanpher, then be or s is (Gamen,

b Mard B 1he onky non-Gerawn philotopher sho b 2in iKealkt,

¢ IFaGemian b an kKealb, thon b o she B & philosopher. 25 kong & ba or she Lk not Mam.
d. Marx is not 20 idebet CGaman philccophbar,

., You rexd 0 ey 0 the mewspeper shoot salery nepotistioss imaivieg poblic cesporsion

wodrs. The worers s dwesiening to go o sicke moerow if their denesds for higher seges
i beztner benefie aoe wot meet. Whian repeetents a0 inferonce wede from this soonadol

n  Health imassnon preodsen: am vary sxpenairs.

b. Tha cost of zas will malie thokes prico Sncneacn [n the neoct feor wosls.

¢ People who cide dee bas should look For post ble altemative wmapocs ko,

4. Emplvrs never Tl i mont sxlary demands.

Wha b woong with this arguoent? *You dink we wead a new cegalation w control i polsion? 1
W even moce tan they alvendy do. I b suffocating. We definlely do aot wesd aay new
mpulstions.”

L The person spesking dossn’t care: ahont the snrirooment.

b. The person speakling hic changed 1he subject.

< The person speaklng 3 enoling: For pol kical office.

4. The pamon spesking does mot oedersiand polintion.

LL. Wit shonld you KOT rely om wien meldeg  podgment calf?

L [narition
b. common senss
o poulp
d. past expersce

LY, Which = NOT nralid srgomsnt?

B Theee are +ix < off Fontoes 41 the paniry. 8 another fouiesn ) the basernont. There s
w0 oibear cam; of tnmines in bis howes, Tharedoe, be ber twenty cms of oocnes i his

b. Everyome who was sarthhound o the Intemtste yesdandsy was has in work, Faith w5 onthe
Ivasrstate. Palth wit laas w0 wodk.

c. Hommg bres in sither Emms City, Eman, or Esnass City, Mizsood, i ba Sres is Esnass
then he 1800 Amecicn

ar




d. NNo oos who ese i the cafroris Ko the pizos. My boes ess i the cafeuris Therefore, the
cho=t w0t Hice 1he plaza

13, When stasereem cepresenss & jadgrrend insiond of n Fa?
n My presaniminn was sxceflent. Tan sore ooy boss will promote: me now.
b. My peessnratiog was scellent. The cliasta all tokd s thevy bl it.
2. My preseniwinn was sxcellent. It woo an awasd fmen
4. My presootation s axoslient. 11wk cied it pach on iy peec evalwation.,

I4, Your drearn b w0 spend & simareer [ Eurepe, Afer sore cesearch, o oo heds 1hat pou will
nead $5,000 for the mip. Which anaoer syressnin the hes cholon for goal setfing o male your
e a ealky?

p. Cwt 500 per month of discostionary spending, med s the money,
b. Ask fanlly eerabers snd fbend Foo donations.
2. Sell your cor d nee the ooy i fund the: rip.
4. Look Wt & meore reasonably prioed destinanon For Jo SUmies brip.

13, What & wrong wih the folkowing sopereen? My coumntry—iove 11, or kave 1

n.  Theoe i wothing woong with 1he argusrat.
b. T impiies thet if yom Jexre the comiry oo vacsion, you do oo ke i

c. hdoes oot &l yoo how to lne &
4 I prssents only teo optiond. whan e Fact lhess m0s KEm WoRe.

4. 'Which of thete siuwmlons does NOT reguice problam solving?
L Afir you get yoor new compoier bone, you fied that there: i= oo mosss i the oz,

bh. Whes ym g your piciess back fmm heing deainped, o reslie: dut they s SHaos
chm'y,
©. Evecyome on your zam wants 1 celebrate ot the: Borger Palnce, Tat o last wie shews st

wiggh.
4 Your boss ks you 10 Gnish a repon Eor tomormow awming. Tet i i pow son's bicthday
and you promised yom woukd talon bien o the ball e tonight.

17, Which pherse I8 an onampin of hyperbole?
L Inaperfsct wird, thess wonld be oo war.

b. Hi booming volod broke my en,
€. Youaren the workd's best cook
d. He drhes slmnct an for in 3 Fooesds Ome defver.

18 Wha i the oot Hcely oo of e following: "“Owe hockey teann be by undefeastsd dhis
Feasm. ™
L The other i oo ol haive wew Wik focmes.
b. Walare 2 mew coach erho wnrks the: s bard.
2. Some of e team msmhars want i hocksy CAmf e the: SERITAY,
4. ] wore my oky peoater o 2very home gams.

19. What i ey with e “logic™ of the following stetemant? “How can yoo balers iz metimoery?
He & a convioied Belont™
n.  Tha fact tht the parsom tastifyimg was conricted of n oriee dnes not o b is bying.
b. A convicied folon camnol uHY 1 & oown of B,
2. The pecsom spesicing hies p biaa rpaims crinminels
4. The parson speaking obvioushy did not sbend e school,

X). Bvidenoe shorws that 1he people who e e Astacctic soore higher on bapprinets surveys dan
thoss wha e in Plorids. Which st best comcinsinn that csn be desws foomn dhis dein'
#.  Plockdiens wosld be bagppber f 1hey mwoved to e Antacitlo.
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b. Feople a colder cimses e happier than thoce 5 wammer climces.
<. There areonly happy people ta the Antaccoeic.
d. Thosa im the Amtactic wha scomd high om a hapyrimess sanery probebly B secw.

Z1. Which of the following is & somed srpomest?

B ] god i A om the e, ] e ceally tiead Dt pdghe. shough, med 1 bacely studied. To kesp
geing A*a, I nesd arsap eautying so herd

b, Your car 1 wot cowning well. You just acled 1hw new meeschanko when yoo nesded 2 ofl
chenge. 1 bt he: i the rewsom 0w a0 heving o troutrle.

&, ] harve wot vacuunad In weeks. Thaos b dust snd 0 all over iy Moors, aod wy allecgies s
actimg ogr. K 1 want 5 clesser honse., 1 moad & vacomm mwoe:

4. The Garwds et have wot won & workd scies duciag his e, 'I.‘Iﬁrwulmm
Husiot | et w0 20075, T Giaimrnubn wrill Josa the: aaries,

Erchl the: paierinpsigill dmiall ssrierwers the folbowing: b cprrlimie.

1 abwicys knew | waied w0 he n macins blologla. When | wad slx, iy pavents 100k M 10 50 S3aeciun,
md I o hoolond. Bot i wes in collnge, whes I pot & weork oo sn ocesn esesrch croise, dat 1
Sechded w specinbize v oocanograpty . The trig wial spontorsd by the Plaokson lnvesligative Sarvica,
mnd our goal waz to-colisct = mny diffaent (ypes of the micoscopic plees and seinels 25 we cookd,
in order to see what, if vy, impact de iscasssed pomber of febhermes had on e nories scosysman.
D growp was Hvided o twao teams. snch respontible For gethecing n differen type of plankton.
Wﬁhﬂhmmhhﬂmﬂm was Tecinting. We messsed the

1 i the waler 10 determnine where, sed in whet quastity the phyopleckinon seee. This
workesd well becaute the water wis 00 o last. fooe of sedbnrnt sod contanTimmt.

X What s
. nother s foc chiooophy |
b. amicoscopic plam
<. & wdenoscophs sl
d  atypeof fish

23, The sathar says her growp was irrestigsiimg whether more: fishanmen is the s of siady had
n i poaithve drpact o the bocal Soonony.
b. depieted the smpply of tish.
<. e avore work for awihe bokogiss.
d. nnegeiive npact on te heaith of the soromding wakars.

M, You want 50 sl your thees-year-okd car and by n new one, YWiich webiie would probably ghve
o the beg [indformnt v o how 1o sall & wed cac'?
desxiling foc a higher prics
b. wwwhetstmsinecdwne g poorides fise conrmmur and Dasinems sdacsfion; conslt an
beefors pow gt stanad w0 your new basbeesst
e, www.nrwwhesincom: nervarch vy mskor md moded of Dvieoi” s Intext offecings
4. s oarbeyingtips.cont everything: pow nasd b keow befons you shiop For pos e S
5. Which anpl et it 19 weloest?
b. [can'y wear niy new shint bomoroow becaess it 00 the wash,
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c. Jwi's hooeends orec It bacaes i oraa oot e o do- time,
4. Wea dowot have new wouthooks this yesr becarse the sohvool busiger was cut.

5. Which of these problenys i st svers?
n. Yowr profacsor is nick sed mirse class do the mornisg yom s sopposad - tekoe: n b exmn,
b. Yiu Loes teacdr off your schedtibs sad foegat €0 stody for s blg axam,
. Yoo can't find ree of dhe bookes you nesd @ sy for o big ooem
4. The big exmn 1 harder than you thought ¥ woukl he and lnokedes n saction you <id cut sudy.

IT, Wheat 1 the a0t imporad reson for evalwat ng miorma ion Fousd o the ateome}
L Amthos who poblich on the ntermet are cypically iecs sidliad ches thoce whae pablish in prie.
b. Wb wriers aoe ustmlly blased.
<. JAuryows can pobYieh om the Jeiernet; shers iz wo pearantos thst whet you soe mading s wwiifel
oc objecttve.
d. Ieforratinn found in print is slaoost shersys mvore: scoorste thas thet fossd oo the: Inierest.

11 What is wrong with the following agpment? W should oot changs ot grading mystem @
parnbers ettead of leners, The st thing you keow, they will ks our sames. ey and relfer wo
us by numbecs, too™
n The conclmsiom is the sciwenn,

b. There is nothieg wroeg with the srgmment.
<. Sowdends shosld not have & say a e type of grading synemn for thevaschook.
d. K does her sxplain why they want to get rid of beiter grades.

Oourevthinne 293 jarw oivwsd s the following pascaps.

O bhighwuys wrare mestricted o cars and anly those orock with capacity of Iecs tham B tons, most e
ek traffic wodkd be feced t oo GotEds bighorsy, Sech 1 rechictinn Lo the exoans of weck raffic
woi kd recheces the risk of oollslon i bigheay,

20, The oo halon Sraw i the Tl sontencs depandd on which of the: for kow ing, Zasimg kone?
L Tha rosds patsids highreray srook] be 25 convaniant aa bighemy for most doivers. of oecl.
b.  Mout ronds o ide hgheeays mre not ready 10 hendle vack walTic.
<. Most vecks thar sre curvendy renning In highway have 2.capaoby of eore shan 8 sons.
4, CTarsars w gremer risk of becoming imabred n solisions chan are s,

3. Which of the following, if ires, wookl most strengten the concdosion doesn i the soond
Banenee?
L Cwm witha capacity off suore: than 2 mos are aleady sorcindacd patskin highenys.
b. Many drivers of trucks would rubat bay inack wih & capeohy of ks han 8 sond. than he
axclodad from he .
The narwber of ool | elons that ooour near highwices bes deaneassd i pecant yean.
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